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Ocotillo Retreat 2005
Lost in Technology: Charting Your Way

May 17, 2005
8:30 a.m. to 3:30 p.m.

South Mountain Community College
Performing Arts Center

featuring special guest speakers
Richard Baraniuk, Connexions Project, Rice University

and Larry Johnson, New Media Consortium
plus 40 Maricopa demos and breakout sessions

Our theme of “Lost in Technology: Charting Your Way” is based 
on a GPS metaphor. As you navigate among our planned array 
of presentations, demos, and hands-on sessions, we provide 
each participant a tool to mark a “waypoint” and record their 
interests, questions, and ideas about the technology. At the 
end of the retreat we will collect your notes, and over the 
summer we will process them in a database, ultimately providing each participant some 
feedback, suggestions, and resources related to their expressed interests.

So even if you feel totally lost, rest assured you have company and a network of colleagues 
who can help you find your way.

RSVP online at:
http://www.mcli.dist.maricopa.edu/ocotillo/retreat05/

Mark Your Calendars! Ocotillo Kickoff
Textbooks and Technology

September 16, 2005
8:00 a.m. to 4:00 p.m.

Mesa Community College
Navajo Room

Learning Space Design
September 16, 2005

8:00 a.m. to 4:00 p.m.
Estrella Mountain Community College

Center for Teaching and Learning
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Postmodern Pedagogy: Teaching and 
Learning With Generation NeXt

MARK TAYLOR, ED.D., UNIVERSITY OF ARKANSAS-BEEBE

Teaching , Learning, and Assessment

Article re-printed with the permission 
of Dr. Mark Taylor.

ostmodern Pedagogy
An academic model appropriate 
for today’s students in postmodern 
times must recognize the 

fundamental differences in Generation 
NeXt from previous generations of students 
(as described in “Generation NeXt Comes 
to College: Meeting Today’s Postmodern 
College Student”) and the poor match 
between many traditional instructional 
practices and the needs, desires, and 
tolerances of Generation NeXt.

While lecture based instruction from 
an expert instructor might never have 
been the most efficient way to bring 
about deep learning, it had a certain fit 
with modern times and sensibilities—the 
belief that there are universal truths that 
can be transmitted to willing students. 
Our current postmodern times require 
more ownership information and ideas 
by students, developed through the 
personal construction of knowledge, and 
so suggest the need to alter a number 
of fundamental “traditional” practices. 
Some changes will require the recognition 
of the consumer based realities of higher 
education in the third millennium; if 
school is not fun and does not have 
apparent meaning and/or benefit, young 
people will not participate, or participate 
in full and authentic ways.

Other changes reflect the absolutely 
necessary shift from a teaching to a 
learning centered environment, as 
outlined by Barr and Tagg, O’Banion, 
and others. The prime recognition is 
that our colleges do not exist to provide 
instruction; we exist to create learning. 
The traditional “teaching” practice of 
lecture to passive students has been long 
discredited as ineffective, though few 
schools have fully embraced the scope of 
change necessary to become “Learning 
Colleges” as described by O’Banion. 

The following outlines some necessary 
changes and practices to make this 
paradigm shift, from an old school, 

P

modern, instructional based institution 
to a “consumer conscious,” postmodern, 
learning based institution appropriate 
and effective with Generation NeXt and 
other student cohorts; the practices of 
Postmodern Pedagogy (“PMP”).

1. Changes in the dynamics of the 
student-instructor relationship

 Many higher education faculty 
still aspire to the old, traditional 
model of “expert to acolyte” where 
students looked to them for an 
agenda and identification of what 
is and what is not important. Now, 
the faculty must become not only 
experts in their fields, but facilitators 
of student learning. In truth, the 
relationship of faculty to student in 
PMP is also provider to consumer, 
with the expectation less that the 
student “please” the instructor, 
then that the instructor please the 
student. Ideally interaction will be in 
a collaborative relationship toward 
shared goals where students are 
engaged learners as full partners (al 
la O’Banion), but students must be 
engaged on some level or levels to 
attend, persist, learn, and succeed. 
Faculty who fail to appreciate their 
provider role will be unsuccessful on 
many levels, and a poor fit for the 
PMP, student centered college.

2. Changed responsibility for students 
and instructors

 Traditionally, instructors held all the 
cards. They determined the content, 
outcomes, procedures, and nature 
of their classes, often with little or 
no outside input. Instructors often 
lectured on what they personally 
found of interest without feeling 
significant responsibility to cover 
the entire content of the class. 
While instructors were responsible 
for input, students were responsible 
for outcomes—their success or the 
lack thereof. The successful student 
was one who could identify what 
was important and give it back to 
the instructor on tests and a paper. 
Teaching was the constant (every 
student got the same thing) and 
learning was the variable (some 
students learned more and some less). 
Responsibility for outcomes rested 
with the student; they all had the 
same input so variances in output was 
up to them. In fact, an “appropriate” 
distribution of grades has been a 
measure of instructor success. In 
the learning model, learning must 
become the constant; all students 
need to demonstrate success in 
reaching learning outcomes. Teaching 
becomes the variable as instructors 
facilitate student success by whatever 
means necessary. If significant 
numbers of students do not reach 
success, that becomes the instructor’s 
responsibility, and the instructor’s 
problem. Ideally, as O’Banion says, 
the learning college engages learners 
as full partners who will assume 
primary responsibility for their 
choices. In the PMP it is incumbent on 
the faculty to make those choices and 
desired outcomes attractive, realistic, 
meaningful, and possible.

3. Focus on student change. 
 PMP requires clearly articulated 

goals that address how students will 
be meaningfully and demonstrably 
different on exit for all desired 
outcomes at the class, course, 
program, and institutional level. 

Dr. Mark Taylor



Page 5

http://www.mcli.dist.maricopa.edu/forum/

What is the content the student 
must know? What application skills 
must they possess? What higher 
order thinking and abstraction 
capacities should the develop? What 
recognition of the value, meaning, 
and worth of this discipline should 
the be evident? What professional or 
institutional citizenship and character 
development goals are addressed 
in this activity and how are they 
impacted? How do the assessments of 
these elements reflect an awareness 
of external goals (see below)? The 
ability to regurgitate knowledge based 
factoids is not sufficient student 
change, and evidence indicates that 
low level comprehension changes are 
not long lasting.

4. Changed instructor’s role
 So what does the instructor do to 

operationalize the learning paradigm 
in PMP? I identify six major activities. 

a. Identifies external goals. The 
course outcomes have to be bigger 
than the instructor’s ideas about 
appropriate academic expectation 
and outcomes and the student’s 
desires, and of a higher order than 
Gardiner identified as being most 
common. Health care educators 
have known, and articulated, this 
forever. In a nursing program there 
is little argument about “why do 
we have to learn this?” There are 
external goals (licensing criteria and 
tests) that are non-negotiable, in 
addition to the basic and hopefully 
evident need for competent 
patient care. The liberal arts are 
being challenged to identify these 
external goals beyond “it is a core 
class,” or “I love it and you should, 
too.” Institutional exams, like 
“rising junior” comprehensives, can 
be helpful, though a meaningful 
shared competency final for each 
course is better than no external 
goal at all. The expectations of 
employers must also be considered.

b. Helps students own and 
personalize goals. If students 
don’t care, they will not care. 
A critical, and unfortunately 
new, responsibility for many 
instructors is helping students 
understand and decide that this 
subject, this material, this class 
matters to them personally. PMP 

recognizes the consumer realities 
of higher education today and 
the necessity to help students 
personalize program and 
institutional goals for student 
success, as well as institutional 
retention. In the learning 
domains, we have spent way 
too much time on the cognitive, 
little on the psychomotor (for 
kinesthetic learning), and have 
almost completely ignored 
this, the affective “why care?” 
element. Unfortunately, the 
passion of a Ph.D. in physics for 
the workings of the world is not 
sufficient to convince a student 
in a required introductory 
physical science course of its 
elegance and worth. Active 
learning techniques can help 
instructors in assisting students 
in owning and personalizing 
goals, as can meaningful career 
counseling and guidance, 
and developmental academic 
advising. Few postmodern 
students aspire to a renaissance 
understanding of the world. PMP 
recognizes that relating the class 
to their career, future graduate 
education, or vocational success 
might be necessary.

c. Offers learning options. If students 
have an interest in learning, and 
reaching learning goals, they will 
seek out that learning. If a grade 
is tied to their success, all the 
better. How can students reach 
the learning goals? There are many 
options, and these options should 
be made available to students in 
PMP. Students can learn now or 
later, alone or in a group, here or 
there, live or online, and through 
visually, auditory, or kinesthetic 
channels. They can come to lecture 
or listen to lecture tapes, read the 
book or listen to a tape of the text, 
attend a study group or a tutor 
group, work in a project group, 
follow an online tutorial or lesson 
on disc, chat online or post to a 
message board, ask questions in 
class, online, or in the instructor’s 
office, or chant core concepts in 
a drumming circle. The options 
are almost limitless and affected 
only by instructor and student 
creativity and skill, the subject, 
and the technology available. 

When instructors are freed from 
the tyranny of lecture, new worlds 
open and student learning blooms.

d. Facilitates a variety of learning 
methods. Once students own 
the outcomes and know their 
options, faculty cannot retire to 
the lounge to allow learning to 
take place in their absence. It is 
incumbent that faculty remain 
active and available to help 
students identify the learning 
methods best for them, to assist 
with each of the methods and 
activities, and help students 
assess their progress.

e. Acts as resource. Fortunately, 
faculty are experts and will be 
sought out by learning active 
students. I once assisted in 
the instruction of a “music 
appreciation” class, not because 
I am music faculty (because I 
am not) but because there was 
a performance expectation for 
the class. As sponsor of the 
music club, I was known as a 
player. As students worked to 
learn their songs they knew I 
could help them isolate and 
identify dominant, major 
and minor chords, count out 
measures, and, hopefully, help 
them learn their song (and avoid 
embarrassment on performance 
day). Being sought out by 
actively learning students is “the 
holy grail” for many faculty, and 
one they could experience with 
increasing frequency through the 
application of PMP concepts.

f. Assess against the external 
criteria. As long as higher 
education is structured around 
the “credit hours leading to a 
degree” paradigm, someone 
will have to assign a grade. 
Assessment and subsequent 
grading can be “gotcha” 
activities. Most Boomers and 
Xers can remember being 
surprised by a final grade. 
Traditionally, students never 
saw a real grading rubric, 
only the breakdown of what 
counted for how many points, 
often a midterm, final, and 
paper. The midterm was the 
first, and possibly only, graded 
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activity before the final, when 
the paper was also due. Some 
instructors tended toward the 
obscure to encourage (in their 
minds) a close reading of all 
course material. Some might 
seek higher order thinking, but 
student conclusions had better 
be the same as theirs. In PMP, no 
student should ever be surprised 
by a grade. Ideally, every 
student would be successful and 
would inform you when they 
had reached mastery. Since you 
and students would have agreed 
on what is significant and the 
student has some ownership of 
the goals, assessment against 
the external criteria becomes 
yet another collaborative 
activity. The challenge for each 
instructor will be to develop 
these assessments, though some 
suggestions will be offered 
below. Self evaluations, peer 
evaluations and practice tests all 
help students better understand 
course goals, objectives and 
outcomes, the grading rubric, 
and their relative progress and 
success (or lack thereof).

5. Working up educational taxonomies.
 Any instructor who is not familiar 

with Bloom’s famous taxonomy 
of educational objectives should 
be hornswoggled. Unfortunately 
few graduate programs address 
instructional methods at all, much 
less learning and assessment 
hierarchies. According to Gardiner 
and others, college instruction 
continues to be primarily lecture 
based with assessments of low, 
knowledge based, material 
(“factoids”). This meets the needs 
of neither today’s students or 
society. PMP recognizes the need for 
a certain amount of foundational 
knowledge in every discipline, but 
suggests generating a need for this 
information through the application 
and stimulation of higher level 
educational activities and goals. In 
art, one could make students learn 
many colors (knowledge) before 
painting (application) or deciding 
which works of art they like or don’t 
like (evaluation). Or students could 
start by identifying a picture or some 
pictures they like, and identifying 

the colors therein. It would put the 
colors in a context, and establish 
meaning for the lower level material.

 Briefly summarized, Bloom’s 
taxonomy, first published in 1956 as a 
Taxonomy of Educational Objectives, 
identified a classification taxonomy 
of educational objectives, and 
related activities and assessments, 
from the lowest level of knowledge 
through comprehension, application, 
analysis, and ultimately to the 
highest level of evaluation. As 
Gardiner points out, most faculty 
spend too much time on the 
lower levels of knowledge and 
comprehension and not enough time 
on higher levels. It is no coincidence 
that lecture tends to lead to 
memorization (at best) while active 
learning strategies are more effective 
at developing critical thinking and 
other higher forms of learning so we 
would expect lecture based classes 
to develop almost exclusively low 
level learning. The evaluation level 
includes appraisals and judgments 
about the worth and utility of 
information, based on internal 
evidence like logical accuracy and 
consistency and external evidence; 
relation to theory and to works of 
recognized quality. PMP recognizes 
that both theory and works of 
recognized quality are falling on 
hard times in the postmodern age 
of opinion and spin, but students' 
understanding and appreciation of 
both are goals for most educators. It 
is easily argued that assisting in the 
development of these higher levels of 
thinking and reasoning are important 
for the citizens of a democracy and 
are a fundamental mission of higher 
education. Educational methods 
and related evaluations, therefore, 
should aspire to higher levels of 
learning, and utilize active learning 
methodologies to achieve these ends.

6. Increasing activity in learning.
 Incorporating active learning 

methods is basically increasing the 
level of interaction and increasing 
the student activity level in classes 
and related learning activities. In 
a traditional lecture based class 
the instructor is very active and 
the students are generally inactive, 
if not somnambulant. There are 

many benefits, learning and other, 
to increasing student activity. PMP 
recognizes that as levels of activity 
increase, the connections between 
faculty and students increase, as 
do connections between students, 
which leads to increases in the sense 
of membership with the school, 
satisfaction, and subsequently 
retention. Increases in activity and 
interaction also increases our ability 
to reach citizenship and character 
development goals by actually 
allowing students to demonstrate and 
receive feedback on their citizenship 
and character via interaction, as 
opposed to showing their ability to 
sit quietly during a lecture.

 As noted earlier, listening (the 
desired student behavior during 
a lecture) tends to lead to 
memorization, while active learning 
activities more likely lead to critical 
thinking and higher learning goals. 
Active learning methods can also 
be used to help students develop 
ownership of course goals and 
investment in course outcomes. 
Fundamentally, active behaviors 
like doing (self and peer evaluation, 
for example) and telling are more 
effective for most types of learning 
than listening, so most faculty 
might be encouraged to reduce the 
amount of time they spend lecturing 
and increase time spent assisting 
students in active learning activities, 
especially peer teaching activities. 
PMP would stress that these 
methods are especially important for 
Generation NeXt given their needs 
for engagement, and dissatisfaction 
with traditional lecture based 
classroom activities, which they tend 
to find boring, not entertaining, and 
not stimulating.

 Some faculty will argue that their 
classes, while structured around 
a lecture, are lively environments 
of class discussion and debate. 
Unfortunately, most “class discussion” 
tends to be dominated by a few 
verbal and extroverted students and 
does not place a requirement on all 
students to actively participate. If the 
class is larger than about six students 
there is just not enough time in one 
discussion forum for everyone to 
meaningfully deal with class material, 
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and the dynamics do not lend 
themselves to truly deep learning.

 Active learning techniques, of course, 
must be chosen and adapted to the 
objectives, content, and structure 
of each class, course, or activity. 
Some technical programs are, by 
their very nature, almost exclusively 
active learning laboratories. There is 
a range of active learning techniques 
from small groups and project groups, 
interactive dyads, small group and 
project groups, jig-saw and expert 
groups, brainstorming, peer teaching, 
peer grading, self grading, simulations, 
immediate mastery and imbedded 
assessments and quizzes, and practice 
assessments in various formats that 
faculty can use to work toward higher 
learning goals. The references at 
the end of this handout would be a 
good starting place for finding and 
developing resources appropriate to 
each instructional area.

 There is, of course, a vocabulary and 
knowledge base necessary for every 
discipline, and many introductory 
classes must present this material. 
Making the terms meaningful 
enhance their applicability and 
student ownership. A brief example 
from the social sciences might 
serve to illustrate how an active 
learning method can be used to 
help students reach the highest, 
evaluative, level of learning. The 
class is organized in dyads with an A 
and B in each dyad. The instructor 
presents a concept and asks “A, 
paraphrase this definition to B” 
which represents active learning 
at the knowledge level. Following 
a brief sharing of some of the 
paraphrases the instructor asks “B, 
offer A an example of this concept 
from the world.” Again, following 
a brief sharing of the examples, 
the instructor might ask “A, offer 
B an example of this concept that 
you have personally observed.” As 
you can see, we are moving the 
concept to higher cognitive and 
ownership levels. After people 
have talked about these personal 
observations, the instructor might 
direct, “B, tell A why understanding 
this may or may not matter or how 
it might be or might not be applied 
to your life, then A, respond to 

the same items” and students will, 
on cue, raise their learning to the 
evaluation level. They will each 
have heard another student, and 
themselves, make an evaluative 
statement about the relative worth 
of this information. In fairly short 
order they have each processed 
a basic concept from knowledge, 
through comprehension and personal 
application, to evaluation, and come 
to recognize and appreciate that “in 
this class we are going to be looking 
at information that matters.”

7. Meaningful assessments. 
As long as grades will need to be 
assigned, student learning will 
need to be assessed. There is much 
literature on developing course 
objectives and assessments. Let it 
be summarized here as the need for 
less content and more application, 
less quantity and more quality, 
less scantron and more essay and 
encouragement to assess at higher 
levels on the learning taxonomy. 
Traditional objective question forms 
favored by many instructors like 
matching, listing, multiple choice, 
and “fill in the blanks” tend to focus 
on knowledge level learning, and 
perpetuate for students the idea that 
these surface level factoids are what 
is important, as opposed to deeper 
learning higher up the learning 
taxonomy (especially well articulated 
recently by Tagg). 

Instructors are admonished to never 
surprise a student with any evaluation. 
All scoring rubrics should be well know 
and students should be familiar enough 
with the grading rubrics to be able 
to grade their own, or others, work. 
The first evaluation of any assignment 
should not be for a grade, but for 
feedback. Test forms should be well 
know to students before the test is 
administered. One measure of the 
quality of an in-class test might be 
the level of concern an instructor has 
about cheating. The more concern for 
cheating, generally the lower level 
information assessed, so the lower 
quality test. Tests that seek to tap 
into higher levels of understanding 
are rarely susceptible to traditional 
cheating (copying and sharing answers) 
and questions can be constructed 
to require students to demonstrate 

their understanding at the knowledge 
and comprehension levels for them 
to articulate and defend responses 
at a higher level. These can often be 
completed out of class.

Instructors are encouraged to reduce 
their dependence on traditional in-
class tests to assess student learning, 
and the class paper to assign a 
grade (papers which can often only 
marginally be justified as assessing 
learning) and to explore other 
assessments and demonstrations 
of learning. While the traditional 
research paper may be difficult to 
defend as a learning or assessment 
activity, class projects can be 
valuable. PMP would also stress 
that the availability of web based 
information has fundamentally 
altered the learning processes 
involved in writing a research paper, 
especially given the availability 
of pre-written papers for sale and 
trade. However, projects that are 
long term, are viewed as meaningful 
by students, and those that include 
a “sharing with others” or peer 
teaching component are especially 
valuable. Portfolio development, 
and chat and message board postings 
might also be considered in the 
grading rubric.

Overcoming Obstacles to Change
The transition from the teaching model of 
higher education most Boomer and Gen X 
faculty and staff experienced as students, 
and perpetuate in daily practice, to the 
learning model of Postmodern Pedagogy 
appropriate to Generation NeXt students 
in these postmodern times is not, and 
will not, be easy. Though the benefits 
are many, these fundamental shifts 
require many different behaviors from 
instructors, and changes in the academic 
system. Several possible obstacles to 
change include:

• Instructor belief in the effectiveness 
of instructional activities. It can be 
very difficult for instructors to leave 
their comfortable “expert” roles and 
lecture based classes to facilitate more 
active student learning. The response 
of many instructors to the mismatch 
between Generation NeXt and their 
traditional instructional methods has 
been to keep doing what they have 
been doing, only more vigorously. As 
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instructors experiment and experience 
success in facilitating active learning 
methods, they might be expected to 
develop more excitement about and 
faith in these activities.

• Instructor skills. Dealing with the 
consumer mentality of Generation 
NeXt and facilitating active learning 
requires a different skill set than 
providing lectures. Development 
activities and a sincere dedication 
to change will be required for 
campuses, and individual instructors.

• Teaching resources. Unless desks 
are bolted to the floor, many 
active learning techniques can 
be operationalized with existing 
resources. Some new technology 
may be needed for online discussion 
groups and computer assisted 
instructional techniques but most of 
what instructors and students need is 
already available.

• Student readiness. Students 
socialized for passive learning 
at low cognitive levels may have 
difficulty accepting that higher 
levels of activity from them will be 
tolerated and expected, and that 
higher learning is required. Just as 
active learning requires a new skill 
set from instructors, it requires new 
student behaviors they must also be 
trained to perform adequately. PMP 
initiatives across the campus from 
day one will help students understand 
that these are institutional 
expectations and might increase 
compliance and resocialization.

• Administrative support. Most 
academic administrators have also 
been socialized in the teaching 
paradigm. If they visit a class and 
no one is “teaching” (lecturing) 
they may question the efficiency 
or propriety of that instructor’s 
methods. Administrators need to not 
only be supportive, but be prepared 
to facilitate PMP as their faculties 
operationalize student centered, 
learning oriented methods.

• Academic architecture. Imagine that 
an instructor at a community college 
currently teaches five sections of 
college algebra each semester. She 
is probably doing about the same 
thing around fifteen hours a week; 

teaching algebra classes. An active 
learning paradigm would suggest 
that she might “teach class” (work 
problems on the board) during one 
of her scheduled class sections, 
and could work problems for 
several hundred students as well 
as she could for ten. Once these 
demonstrations are archived to an 
audio/video file, she would not 
have to work them live again, nor 
would the class need to assemble. 
The AV files could be accessed from 
anywhere. This would free all of her 
class time, and whatever time she 
was spending working with students 
out of class, for facilitating other 
active learning techniques: dyads, 
small groups, on-line, distance 
contacts, tutorials, and the myriad 
of other learning activities (and 
students’ attainment of learning 
outcomes). This would require 
some major changes in scheduling, 
resources, performance appraisal 
rubrics, and the very nature of 
scheduling and monitoring instructor 
time and activities not currently 
available under many school’s 
teaching paradigms. The most 
advanced parts of a truly student 
centered learning paradigm, like 
open entrance and open, mastery 
based, exit based exclusively on each 
student’s demonstration of success 
in learning, would require some 
fundamental changes in academic 
scheduling; both in daily instructor 
activities and the academic.

Conclusions
Postmodern pedagogy provides an 
academic model appropriate for 
today’s students by recognizing the 
fundamental differences in Generation 
NeXt from previous generations of 
students and the poor match between 
many traditional instructional practices 
and the needs, desires, and tolerances 
of Generation NeXt. Necessary changes 
will require the recognition of the 
consumer based realities of higher 
education and the absolutely necessity 
to shift from a teaching to a learning 
centered environment.
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“Audacity” is a free audio editing 
software that comes in versions for all 
operating systems (http://audacity.
sourceforge.net/). This software allows 
you to edit audio much like a word 
processing program, cutting and pasting 
clips, deleting segments, as well as 
adding audio effects and mixing sources. 
And most importantly, you can convert 
audio formats from the large files 
created by your computer to those web 
friendly MP3 files. Once loaded on a web 
server, an MP3 file will stream its content 
when requested.

Editing audio with Audacity is a 
matter of cut and paste.

That's the techie nuts and bolts—what did 
people have to say about digital audio?

The Podcasting Craze
It has long been possible to post audio 
content on a web site and allow visitors 
to hear the content via their computer. 

Internet Audio: Can You Hear/Talk to Me Now? Good.
ALAN LEVINE, MCLI

Technology

the sound quality is poor. The iRiver 
was used next to a laptop to record a 
conversation with Dr. Roger Yohe (Estrella 
Mountain) as we used HorizonWimba, an 
audio conference board Roger’s college is 
exploring. Audio software allowed me to 
remove my voice as interviewer.

A few other interviews were conducted 
using software for audio internet chat, 
including iChatAV for Mac OS X (http://
www.apple.com/ichat/) and Skype 
(http://www.skype.com/) a free service 
and software for Windows and Mac OS X 
that allows you to “call” any other Skype 
user on the internet, and have a clear, 
two way conversation. Both of these tools 
work like instant messaging software 
where you create “buddy lists” of your 
contacts. A USB headset is very helpful 
for computer conferencing—I use one sold 
by Plantronics (http://www.plantronics.
com/). For these sessions I used a Mac 
OS X program called WireTapPro (http://
www.ambrosiasw.com/utilities/wiretap/) 
that captured the audio directly to MP3 
file format.

It made it easier when a few individuals 
including David Weaver (Chandler-
Gilbert), Cheryl Colan (Phoenix College), 
and Sue Lister (Ontario, Canada) got my 
questions via email, and simply recorded 
their own responses and sent me their 
audio files. David got clever and inserted 
a clip of Brad Pitt from the movie Snatch 
to represent my asking questions!

ew technologies just arriving on 
the scene this year offer some 
different ways to communicate via 
digital audio and offer interesting 

tools for teaching and learning. The 
popularity of the ubiquitous Apple iPod 
has expanded the familiarity and reach 
for audio content. Institutions such as 
Duke University boldly stepped out by 
offering all incoming students iPods (with 
some mixed reviews).

In this article, you will find an overview 
of tools available now for two-way audio 
conversations via the internet as well as 
the audio publishing phenomena known 
as “podcasting.” To better understand 
how people are using these technologies 
and where they think the fit is for 
teaching and learning, I conducted mini 
digital audio interviews with more than 
20 people, within Maricopa and quite 
far outside, asking people to share 
what digital audio devices they owned, 
what content they listen to, and what 
ideas they had for using digital audio 
in education. You can find the entire 
collection at http://www.mcli.dist.
maricopa.edu/forum/spr05/podcast.html.

In this article I introduce the range of 
tools used in the interviews and some 
of the ideas that emerged from the 
viewpoints shared.

Are you ready to hear and talk on the 
‘net? Good.

Tools of the Audio Trade
I recorded many of the interviews using an 
iRiver (http://www.iriver.com/) portable 
MP3 player/recorder. About the size of 
two packs of gum, the 256MB model I 
used can record up to four hours of audio 
.wav files, transferred to my computer 
via a USB cable. I recorded during 
travel to New York City for the League 
for Innovation conference and a trip to 
Boston, as well as interviewing Maricopa 
colleagues in my office. The interview 
with Dr. Diana Oblinger (EDUCAUSE) 
was recorded during a phone call, so 

N

In Skype, I can initiate a conversation by 
selecting a contact and clicking the CALL button. 

If someone “skypes” me, I hear the sound of a 
telephone ring, the application opens up, 

and I click the ANSWER button to begin talking.The iRiver IFP-190TC can play MP3s, radio stations, 
and record up to 4 hours of voice recording.
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“Podcasting,” a term that did 
not exist before August 2004, 
has become one of the hottest 
technology innovations. Using free 
software, “podcasting” allows you 
to automatically download audio 
content from a site and have it 
transferred to your personal digital 
audio device or saved on your 
computer for later listening. It may 
be misnamed, as it is not limited to 
Apple’s iPods.

What this means is that you are 
able to shift the time and place you 
listen to audio content. Not chained 
to a computer, you can listen offline 
as you drive to work, commute 
on the subway, while exercising, 
or relaxing on a hammock in the 
forest. Some are calling this the 
“TiVo of audio.”

Podcasting web sites load the MP3 
files on their servers and publish a 
regular update in RSS (Really Simple 
Syndication) format—more or less a brief 
summary of the audio content and a link 
to the source.

If you find a podcasting site that regularly 
publishes audio content that is of interest, 
you locate the RSS feed, and add it to 
a list of subscriptions in any number of 
podcast software programs. These are 
free desktop programs that monitor the 
RSS feeds, and when it detects new audio 
content, automatically downloads the MP3 
files to your computer. Any new audio is 
automatically moved to your MP3 player the 
next time you attach it to your computer. 

Personal Use of Digital Audio
Almost every person interviewed owned 
at least one portable MP3 player or an 
iPod, and most were familiar with listening 
to content on their computers. D’Arcy 
Norman from Calgary claimed “iPod is 
surgically attached to my hip.” They use 
the portable devices to listen to mostly 
music while commuting, traveling long 
distance, walking, or exercising. Shelley 
Rodrigo wears her iPod while in her office 
at Mesa Community College so she can 
keep the door open but indicate she is 
busy. “It becomes a sound wall that will 
allow me to stay focused on my work.”

The types of content accessed (I put 
some people on the spot to name the 
last digital audio content they heard) 
include The Chemical Brothers, Great 
Big Sea (Newfoundland sea chanties), 
the “I have a Dream” speech, comedy 
skits, Lawrence Lessig speaking on 
“Free Culture,” classic rock music, Rob 
Reynolds XPlanazine podcasts, relaxation 
music, “These Dreams” by Heart (Bert 
Kimura won via a Pepsi bottle cap), 
Japanese pop music, Tibetan mediation 
bells, Sting, the BBC “In Our Time” 
broadcast on angels, and chapters from 
the Bible.

More and more, the people I talked to are 
taking advantage of other types of audio 
content, audio books, and the radio type 
broadcasts now made available from the 
BBC, National Public Radio (NPR), and the 
CBC. The first “podcasts” by early adopters 
were on content related to technology 
(e.g. ITConversations) but they are already 
broadening to things such as the BBC’s “In 
Our Time” show. To be better informed, 
Tom Foster (Chandler-Gilbert) downloaded 
the campaign speeches from the 2004 
elections. Amy Gahran, blog publisher of 
“Contentious,” noted the recent foray into 
podcasting by last year’s Vice Presidential 
nominee John Edwards.

Diana Oblinger shared how audio 
recording and podcasting have been 
used extensively at two EDUCAUSE 
conferences this year. Students from 
University of Missouri Journalism 
School interviewed attendees and 
put their own wrapper around the 
event: “We are getting a student 
filter on our many activities… We 
have limited space at our events, so 
people who cannot come are able 
to follow via podcasts and blogs in 
as close to real time as possible. 
It also helps people who attended 
as they have a digest to share with 
other colleagues.”

Most of the interviews cited the 
value of being able to access 
content while engaged in other 
activities away from a computer or 

reading. As Maureen Zimmerman (MCLI 
and Mesa Community College) noted, “I 
have considerable time in my day for 
learning—time when I cannot read but 
I can listen. I listen to my iPod when 

I'm driving, exercising, and doing things 
around the house.”
 
Digital Audio In Teaching and Learning
When asked about the use of digital 
technology in an educational context, 
most leaped first to the idea of recording 
lectures or classroom discussions for later 
review and playback. While a number 
then lamented the idea of lectures online, 
Philip Long (MIT) cited an example from a 
Chemistry class where the lectures were 
optionally made available as digital audio. 
“The faculty member thought there were 
six people in class who were cheating—
they had scored significantly higher on test 
scores. They were not cheating, and the 
only thing in common was that they had 
all accessed the audio content.”

Several people discussed the value of 
audio as an effective reinforcement for 
learning. According to Diana Oblinger, 
“One of the things we know about how 
people learn is if you stop and reflect 
on it orally or teach it to someone else, 
you process the information differently, 
you are more likely to remember it, 
more likely to understand, and we think 
that there may be something there—by 
articulating your own reflection or 
summary of a session, that people will 

Technology (cont'd)

The iPodder software is downloading the 
latest audio content from the 4 sites I have 

selected as sources. The audio will be saved 
to my computer, and if I owned an iPod, it 

could automatically transfer it the next time I 
connected the iPod to this computer.
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internalize it more deeply.” In addition, 
this technology fills the need for students 
with preferences for audio learning 
styles. For the large region his district 
serves in British Columbia, Gerry Paille 
sees digital audio as a means for remote 
rural students to interact with those in 
more populated centers. 

Some subject areas where digital audio 
can obviously be used include foreign 
languages, ESL, and communication. After 
noting that many Japanese students learn 
English from modern music, Bert Kimura 
incorporated his iPod in his English 
Conversation class. “I got a lot of ‘wows’; 
Apple’s iPod has become a brand name 
product here in Japan.” Sue Lister (online 
educator in Ontario) thinks via a system 
of audio pen pals, students could create 
audio books. David Weaver (Chandler-
Gilbert) has already leaped into his own 
podcasting experiments with content he 
is loading into his electronic portfolio.

Susan Smith Nash (Excelsior College) sees 
applications in first year composition, as 
PDAs and MP3 players allow the content 
to come into the context of where people 
live and work. English faculty Shelley 
Rodrigo (Mesa) can see using digital audio 
to provide comments on student papers, 
“There are times I would like to talk about 
a massive amount of revision... I can talk 
through it in a way that does not work as 
well by writing/typing it out.” Consultant 
Amy Gahran (Boulder) sees audio content 
as a way to provide in the field training 
for people who work in industry or “places 
where people need to have their eyes 
focused on a something else.”

Many of the interviewees see recording of 
digital audio as a tool for creating digital 
stories. According to Dembo, digital audio 
“is just one more method of multimedia 
not usually used. Most people jump from 
written text to movie making; audio 
would save a lot of time and effort and 
still give students a digital experience.”

At the University of Texas-Pan American, 
David Sturges teaches Digital Media 
for Management and Marketing for the 
College of Business Administration. The 
topics of his course change so rapidly 
that no traditional textbook adequately 
fills the need. In 2004 Sturges posted 

for his class a textbook of all audio 
podcast content, a collection of MP3 files 
of panel discussions from conferences 
sponsored by ITConversations and other 
sources (http://www.baclass.panam.edu/
mana3333/syllabus.html).

At Penn State University, CIS faculty 
Cole Camplese deployed a system 
that converted his students’ required 
discussion board posts in their course 
management system (Angel) to MP3 audio 
files which he loaded onto his iPod. Using 
the built-in iPod 5-star rating system, 
Camplese created a rubric that allowed 
him to achieve what he called “on click 
assessments” recorded in his iPod, that 
could be later transferred back to his 
course gradebook.

So What Does All This Noise Mean?
First, this technology is brand new and 
constantly evolving. Its appeal is that 
it connects with the technology our 
students are using in their everyday lives, 
and as noted by Roger Yohe (Estrella 
Mountain) and others, the time/space 
shifting of audio content is beneficial to 
working/busy commuter students.

In addition, the technology is available 
for no/low cost. You do not need an iPod, 
as the basic capability for accessing and 
listening to digital audio content comes 
with modern computers. And the range of 
content becoming available is increasing and 
will grow more diverse in the next months.

With the examples discussed here and 
elsewhere, there are many levels you can 
easily dive into digital audio whether it 
is just accessing audio content or moving 
into creating your own. The excitement 
and rapid evolution of podcasting speaks 
loudly to what it offers. As Diana Oblinger 
stated, “By allowing people to multitask 
while commuting and exercising, it 
removes the limitations of space and 
time that we have seen before—it also 
allows us to be able to reach out to 
people who may not be as text based as 
we are.”

Can you hear that? Good.
▲

Podcast interviews for this article:
http://www.mcli.dist.maricopa.edu/

forum/sp05/podcast.html

About Podcasting

WikiPedia entry for Podcasting
http://en.wikipedia.org/wiki/Podcasting

How to Receive and Listen to Podcasts 
(Amy Gahran)
http://blog.contentious.com/
archives/2005/02/19/how-to-receive-
listen-podcasts

How-To: Podcasting (engadget)
http://www.engadget.com/
entry/5843952395227141/

iPodder
http://www.ipodder.org/

Podcast Sources

Canadian Broadcasting Corporation (CBC) 
Podcasts
http://www.cbc.ca/podcasting/ 

Podcast.net
http://www.podcast.net/

John Edwards
http://www.oneamericacommittee.com/

BBC “In Our Time:
http://www.bbc.co.uk/radio4/history/
inourtime/mp3_podcast.shtml

NPR “On The Media”
http://www.onthemedia.org/

Lawrence Lessig on “Free Culture”
http://www.archive.org/audio/audio-
details-db.php?collection=opensource_
audio&collectionid=free-culture-audiobook

XPlanazine Radio (Bob Reynolds)
http://www.xplanazine.com/xplanaradio/

Podcasting in Education

Edupodder.com
http://www.edupodder.com/

Cole Camplese: Listen Up! The iPod Can 
Change Grading
http://camplesegroup.com/blog/?p=4

Digital Media for Management and 
Marketing
http://www.baclass.panam.edu/
mana3333/syllabus.html

David Weaver’s Podcasts
http://eport2.cgc.maricopa.edu/
published/w/ea/weaver/collection/19/

EDUCAUSE Blogs (with podcasts)
http://blog.educause.edu/
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Special Feature

ach of the Maricopa Community 
Colleges offers a unique experience 
for its new faculty. Such programs 
provide opportunities for new 

faculty to learn about the college’s 
culture, to share best practices in 
teaching and learning, and to develop 
a sense of community. Below are brief 
summaries of college programs designed 
to assist new faculty with their new roles 
and responsibilities. 

Chandler-Gilbert Community College
All Chandler-Gilbert Community College 
residential faculty meet monthly 
during their first year as a part of the 
New Residential Faculty Orientation 
Series which familiarizes them with 
the college’s instructional philosophy, 
faculty evaluation processes, assessment, 
resources for faculty, support for 
instruction, resources for students, and 
professional development.

New residential faculty also participate in 
Chandler-Gilbert’s Network of Excellence 
for Teaching and Learning that includes 
both a first-year and a second-year 
learning community. During the first 
year of the Network of Excellence, 
all new residential faculty members 
identify areas of interest with regard 
to campus initiatives and their teaching 
pedagogy and are paired with established 
instructors to see how their colleagues 
implement these teaching strategies in 
their classrooms. The participants share 
their insights at the monthly meeting 
with other Network members. During the 
monthly meetings participants also read 
articles focused on one initiative and 
share their perspectives on the topic in 
rich, interdisciplinary discussions. At the 
culmination of Network 1, participants 
identify campus leadership roles that they 
wish to take on during the following year. 

The second year of the program, Network 
II, includes second and third year faculty. 
As a top priority, the group provides 
support for each other, working toward 
continuous improvement on implementing 
specific college initiatives, achieving 
individual teaching and learning goals, 

and peer classroom visits. The whole 
group meets one Thursday each month, 
and following the meeting goes out to 
dinner together at a local restaurant. 
As with Network I, each meeting begins 
with sharing of joys and concerns, and 
proceeds to discussions about articles 
on chosen initiatives and talking about 
the individual and group projects. The 
articles are on topics similar to those 
shared in Network I, but tend to be less 
pedagogical, focusing on larger issues 
related to teaching.

Kim Chuppa-Cornell, Ph.D., Darby Heath, 
Pam Davenport, and Chris Schnick

Estrella Mountain Community College
Through the Center of Teaching and 
Learning, Estrella Mountain offers a 
semester-long experience to new residential 
faculty to assist them in adjusting to their 
new positions, to ease anxiety, to share 
Estrella’s mission and the two-year college 
mission, and simply to form a cohort of 
colleagues with whom new faculty can 
relate and rely on for support.

The experience introduces new faculty 
to campus leaders and provides them 
with information and resources that will 
enhance both their teaching and their 
scholarship. Faculty are granted three 
credits of reassigned time for their 
participation which consists of weekly 
meetings during the fall semester.

This program started in 2002 and has 
evolved over the years with input from 
faculty, chairs, and administrators. 
Unique topics to Estrella Mountain’s 
experience that were added last year 
include assessment of student learning 
outcomes and redesigning courses for 
hybrid learning.

Roger Yohe, Ph.D.

GateWay Community College
GateWay Community College initiated a 
new faculty orientation program during 
fall 2004 called the Great Teacher 
Program. The goals of the program 
are to orientate new faculty to the 
structure and culture of the campus as 
well as to provide insights into teaching 

and learning issues. This program was 
coordinated by GateWay’s Center for 
Teaching and Learning.

The program was open to residential, 
one-year only, and specially-funded 
faculty as well as FIPP faculty interns. 
Fourteen faculty participated in the 
program during the fall semester. These 
faculty participated in a three-and-a-half 
day orientation during the first week 
of accountability. Following the initial 
orientation, faculty attended in-services 
and workshops every month. Various 
experts from the college and District 
Office presented at the monthly meetings.

In addition, each new faculty was 
assigned a mentor for the first semester. 
The Peer Support Program (PSP) linked 
a new faculty to a seasoned peer. 
They meet every two weeks to discuss 
concerns, share successes, and explore 
classroom issues. Both the Great Teacher 
and Peer Support Programs will be 
sponsored again next year.

John Lampignano

Glendale Community College
At Glendale Community College the new 
faculty have discovered that things are 
on FYRE—that is the First Year Residential 
Experience. Dean Jean Ann Able, Dr. 
Linda Smith, Debbie Krumtinger, and Tim 
Sylvester form the team that provides a 
combination of informational and sharing 
meetings and a weekly online discussion 
forum. This year’s FYRE group, consisting 
of 16 new faculty, meets once a month 
on Friday afternoons at specific locations 
on campus. Various administrators and 
support individuals have taken their time 
to share with the FYRE group during the 
Friday meetings. In December the group 
traveled to Glendale Community College 
North. Last month Dr. Phil Randolph, 
President, shared with the group as only 
he could the history of Glendale and of 
the college.

Additionally, there is a weekly discussion 
topic/case study in the FYRE
Forum. Each faculty is encouraged to 

Faculty First-Year Experiences in Maricopa: 
Opportunities to Learn and Grow

E
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share his/her thoughts and ask questions.
Discussion topics have ranged from 
classroom management to teacher 
student interactions to how to develop 
their Faculty Evaluation Plan. Also, the 
group has created an introductory picture 
page about themselves. One exciting 
benefit from this year is that many of the 
new faculty will continue on as mentors 
for next year’s new faculty.

Tim Sylvester

Mesa Community College
The New Faculty Experience (NFE) 
program is a year-long program that 
focuses on meaningful and relevant topics 
such as working with diverse learners, 
teaching methods, classroom assessment, 
and faculty governance. Faculty are 
exposed to the college culture including 
the mission and vision statements, 
survival tips, and college expectations. 
Faculty are encouraged to reflect upon 
their own teaching in an effort to 
improve student learning. Discussions 
have centered around a “scholarship of 
teaching” and “excellent teaching.” A 
focus is placed on investigating “...not 
only teacher practice but the character 
and depth of student learning that 
results (or does not) from that practice” 
(Hutchings and Shulman, 1999).

Faculty engage in their learning through 
problem-based learning activities, real-
life content, and just-in-time learning. 
For example, during the first week 
of accountability, faculty are given 
scenarios that outline situations that have 
been encountered by previous faculty 
members. Faculty are then put into groups 
and asked to discuss how they would 
approach the situation. This allows an 
opportunity for faculty to become fully 
engaged in their learning and provides 
the chance for faculty to hear how other 
colleagues would approach the same 
situation. In addition, just-in-time learning 
opportunities allow new faculty members 
to present current situations they are 
facing in the classroom. Many times this 
has refocused the group to think about 
how they could solve the situation when 
confronted with similar circumstances.

Maria R. Chavira, Ph.D. and Naomi Story, Ph.D

Paradise Valley Community College
As Dennis Jaffee and Cynthia Scott note 
in their book, Take This Job and Love 
It, “often, what looks like individual 
performance is in fact supported by a 
sense of confidence derived from positive, 
supportive relationships—connection to 
the people who are close and important...

Reaching out to others creates a lifeline 
enabling you to accomplish far more than 
you could alone.”  

The Collegial Support Partnership Program 
(CSPP) is designed to encourage open 
communication among college personnel 
to foster student success more effectively 
and efficiently through collegial support.  
Its general goal is the successful 
integration of newly hired full-time 
faculty into the college community.  

Newly hired faculty partner with veteran 
faculty to support each other in achieving 
the mission of Paradise Valley. During the 
first semester of full-time employment, 
new full-time faculty are partnered with 
a full-time faculty member within their 
academic division, and then during the 
second semester of full-time employment, 
new full-time faculty are partnered with 
a full-time faculty member outside of 
their academic division.  The faculty 
partners are required to meet a minimum 
of three times in the semester to engage 
in professional activities based upon 
the needs of the new full-time faculty 
member.  In addition, all of the partners 
are required to attend at least three 
program sessions each semester.  These 
meetings are informational sessions 
designed to orient successfully the new 
full-time faculty to the college community.

Marilyn Cristiano, Ph.D. (CSPP Coordinator)

Phoenix College
For more than a decade, New Faculty 
Orientation (NFO) has been conducted 
as a first year learning program for all 
new residential faculty. NFO is a program 
designed to acquaint new faculty with 
information about Phoenix College which 
will aid them in undertaking their new 
teaching and learning responsibilities. 
It enables new faculty to develop a 
supportive cohort, to feel a sense of 
campus belonging, and to identify with 
the Phoenix College Mission Statement. 
Through presentations, interactive 
activities, and guest speakers, NFO also 
provides an opportunity for new faculty 
to become involved with campus leaders, 
resources, and current campus topics 
of importance. For example, each NFO 
participant has set up an E-Portfolio, 
participated in sheltered language 
learning experiences, and has learned 
about the upcoming NCA/HLC Self Study 
for Phoenix College.

As part of Phoenix College’s Faculty 
Development Program, NFO participants 
attend weekly meetings in both the 

fall and spring semesters—14 meetings 
each semester. In addition, they are 
encouraged to attend campus events and 
activities such as learning technology 
workshops, athletic and musical events, 
and classroom observations outside of 
their daily responsibilities. Each NFO 
participant is compensated for the 
meetings (up to 14 hours) and “NFO 
Adventures” (up to14 hours). Finally, new 
faculty are not required to serve on any 
campus committees during their first year 
of residency.

Pam Rogers

Scottsdale Community College
The first New Faculty Partnership 
Program during the Fall 2004 semester 
for new faculty was a success. The three 
meetings between newly-hired faculty 
paired with their veteran colleagues 
from both the same and different 
departments, elicited a positive reaction 
on both sides. 

The creation of a network among 
different divisions and the sharing of 
professional and personal experiences 
have helped the new faculty to establish 
an immediate sense of inclusiveness 
among their peers and the awareness of 
various aspects of campus life.

Here are some comments from the 
participants to the program:

“It got me out of my own area 
and got me to network with 
people I usually would not have 
networked with.”

“As a new faculty member, I 
found this partnership most 
helpful in terms of the ability 
to obtain an immediate and 
credible feedback pertaining 
to a wide variety of campus 
and program-related issues 
and procedures.”

Pat Serrano
▲
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Adjunct Faculty Professional Growth

Spring 2005 Adjunct Faculty 
Association Conference

djunct faculty from across the 
district attended the Spring 
2005 Adjunct Faculty Association 
Conference, Teaching, Touching 

Lives!, held on Saturday, March 5, 2005, at 
Rio Salado College. 

The conference provided adjunct faculty 
the opportunity to network with their 
colleagues from the colleges in which 
they teach, as well as from within their 
own disciplines. Roundtables were held 
to allow discussion on discipline-specific 
issues and for participants to receive 
information and ask questions regarding 
resources that are available to them at 
their colleges. 

Participants were able to select learning 
sessions with topics relevant to teaching 
and learning, including legal issues in 
education, classroom management, 
active learning, and stress management. 
Presenters included Pete Kushibab, 
General Counsel for the Maricopa 
Community Colleges and Acting Vice 
Chancellor for Human Resources; Patricia 
Zaccardo, faculty at Phoenix College; and 
Jeanne Canham and Melinda Rudibaugh, 
both of whom are faculty at Chandler 
Gilbert Community College.

Following the luncheon Maria Hesse, 
President, Chandler Gilbert Community 
College, and Dr. Karen Mills, Vice 
President of Academic Affairs, Rio Salado 
College, recognized the importance of the 
service provided by the adjunct faculty to 
the Maricopa system and the longevity of 
service of those who were in attendance.

Planned by the Adjunct Faculty 
Association, with the sponsorship of the 
MCLI, this professional growth opportunity 
was open to all adjunct faculty of the 
Maricopa Community Colleges. 

▲ Debbie Fox, MCLI

Adjunct Faculty 
Association News
This has been an exceptionally exciting 
and productive year for the Adjunct 
Faculty Association (AFA). We have had 
the opportunity to work closely with 
the administration and the staff of 
the MCLI on a variety of projects that 
have provided continuing educational 
offerings, professional growth, and 
support for our members.

A
AFPG Representatives

Chandler-Gilbert Community College
Kara Honaker

kara.honaker@cgcmail.maricopa.edu
(480) 732-7126

District Office
Deborah Fox

deborah.fox@domail.maricopa.edu
(480) 731-8252

Estrella Mountain Community College
Linda Keyes

linda.keyes@emcmail.maricopa.edu
(623) 935-8444

GateWay Community College
John Lampignano

j.lampignano@gwmail.maricopa.edu
(602) 286-8501

Glendale Community College
Terri Cuen

terri.cuen@gcmail.maricopa.edu
(623) 845-3404

Mesa Community College
Franklene Smith

franklene.smith@mcmail.maricopa.edu
(480) 654-7754

Luanne Patterson
luanne.patterson@mcmail.maricopa.edu

(480) 654-7753

Paradise Valley Community College
Pat Marchok

patricia.marchok@pvmail.maricopa.edu
(602) 787-6589

Phoenix College
Arlene Martinsen

arlene.martinsen@pcmail.maricopa.edu
(602) 285-7444

Rio Salado College
Joy Hanton

joy.hanton@riomail.maricopa.edu
(480) 517-8291

Scottsdale Community College
Patty Couty

patty.couty@sccmail.maricopa.edu
(480) 423-6490

Pat Serrano
pat.serrano@sccmail.maricopa.edu

(480) 423-6264

South Mountain Community College
George Barrientos

george.barrientos@smcmail.maricopa.edu
(602) 243-8088

The Adjunct Faculty Professional Growth 
Program is just one example of the 
support provided to adjuncts so they 
can enhance their professional skills 
and expertise. Similar to, and patterned 
after, the Faculty Professional Growth 
Program, it provides a maximum 
allocation of $500 per year for adjuncts 
to attend conferences, seminars, and/or 
workshops during the semester in which 
they are teaching. As more adjunct 
faculty join our ranks we continue to see 
an increased need for additional funding 
for this vital program. 

The annual AFA Conference, another MCLI 
sponsored event, was held in March at Rio 
Salado College and had a record number 
of attendees. Special thanks to the 
presenters at this event who were faculty, 
staff, or administrators and shared 
their expertise in the following topic 
areas: Classroom Management, Active 
Learning, Legal Issues in Education, and 
Stress Management. Table presentations 
included college resources and discipline 
dialogues. We are currently in the process 
of reviewing the evaluation data and will 
continue to work towards providing the 
“Teaching Tools” that will assist adjuncts 
in serving the students in their traditional 
or virtual classrooms.

Currently, the AFA members are 
participating in a variety of committees 
district-wide to enhance the working 
environment and benefits attributed 
to this group. For example, the AFA 
is participating on a new committee, 
Common Policy Development, 
with Management and Technology, 
Professional Staff, Maintenance and 
Operations, and Crafts and Safety, to 
develop common policy and annual 
monetary and non-monetary requests 
for the Governing Board. In addition, 
we are participating on the Faculty 
Recruitment, Diversity Advisory 
Council, and Legislative Committees, in 
addition to several committees unique 
to individual colleges. At the close of 
this year, invitations to participate in 
additional committees continue to be 
received. Most importantly, our voice 
is being heard, and our faces are being 
recognized. Thank you for incorporating 
us into the Maricopa Community.

▲ Jeanne Christen, 
Adjunct Faculty Association President

http://www.mcli.dist.maricopa.edu/afpg/
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The Arts

f, as Hamlet said, “the play’s the 
thing” then that “thing” was greatly in 
evidence during February as Phoenix 
College and Glendale Community 

College hosted the Region VIII Festival of 
the Kennedy Center’s American College 
Theater Festival (KCACTF) [http://arts.
maricopa.edu/kcactf/]. The event, which 
was held from February 7-12, featured 
more than 1,000 of the finest student 
performers, writers, and technicians 
from the states of Arizona, California, 
Nevada, and Utah. Phoenix College, 
Glendale Community College, and 
Scottsdale Community College represented 
the Maricopa Community Colleges at 
the Festival, and along with Arizona 
State University and Northern Arizona 
University, the state of Arizona. Out-
of-state institutions represented at the 
festival included University of California 
Los Angeles, California State University 
Fullerton, Brigham Young University, 
University of Nevada Las Vegas, and 
a number of other 2-year and 4-year 
colleges and universities.

It is considered an honor to host the event, 
which was sponsored in part by the MCLI, 
and it is an opportunity rarely afforded to 
2-year colleges. According to festival co-
host and Phoenix College Theater faculty 
Dr. Geof Eroe, “The festival was originally 
offered to ASU, but they had to decline. 
The feeling was that it should remain in 
the Phoenix area, and so it was offered 
to Maricopa and we were happy to do it.” 
Festival co-host and Glendale Community 
College Theater faculty Virginia Ludders 
said, “Co-hosting the event between 
two colleges was something that had not 
been done before, and it required a lot 
of planning from a lot of people for it to 
succeed.” Much of this planning was done 
by Dr. Eroe and Virginia Ludders along with 
their colleagues Pam Fields (Scottsdale 
Community College) and Dr. Crae Wilson 
(Eastern Arizona College). These four held 
regular meetings for over a year to plan 
the event.

The size and scope of the festival 
presented some logistical challenges. 
Because of the relatively small sizes of the 
theaters in the Maricopa district (roughly 
300 seats) the festival had to take place 
at both Phoenix College and Glendale 
Community College simultaneously, 
with transportation between the venues 
handled by a system of buses. “The Crown 
Plaza was the host hotel for the event,” 
said Dr. Eroe, “and every day people 

had to get on a different set of buses 
depending on where they were headed. 
Our biggest concern was that everyone 
be where they were supposed to be, and 
be there on time. It worked quite well, 
and there were no complaints about the 
splitting of venues.” In fact, the event had 
a very congenial atmosphere. According 
to Virginia, "We received many comments 
from attendees complimenting the festival 
for how friendly everyone was. This was 
especially important considering the fact 
that it rained all week. But everyone had 
a great attitude about it and we just made 
jokes about Lake Glendale (the puddle in 
front of the Glendale Community College 
Theater) and went on with the show.”

The festival featured production of seven 
full-length plays and two one-act plays as 
well as numerous individual competitions 
for actors, designers, and technicians. The 
largest of the individual competitions is the 
Irene Ryan Scholarship competition, which 
drew hundreds of student actors. Ryan, 
who was best-known for her role as the 
feisty “Granny” on The Beverly Hillbillies, 
made this competition possible through 
generous financial support. Although this is 
the best known of the competitions, there 
were also contests for set design, lighting 
design, property design, costume design, 
and playwrights. According to Virginia the 
competition, though intense, was also very 
supportive. “In these festivals we don’t see 
the big school rivalries that you might see 
in sports. The students were all cheering for 
each other and genuinely happy when their 
fellow students did well. They were just 
so pleased to be able to share their work 
with each other that rivalry didn’t really 
enter into it too much,” she said. Dr. Eroe 
echoed that sentiment and stressed that it 
was the opportunity to share that students 
were looking for, not the competition. “For 
students that want to go on to a higher 
level, it gives them the opportunity to 
really see what other colleges have to offer 
instead of a brochure or a counselor. They 
also get to see advanced work, and that 
gives them the idea of the quality of work 

that will be required of them if they go into 
the business.”

In addition to the competitions, there 
were 35 workshops for the students to 
attend. The workshops ran the gamut 
from acting to playwriting to technical 
theater. The technical workshops 
provided special challenges for Glendale 
Community College. “Our media center 
was amazing in supplying us with all of 
the equipment, taking requests from the 
presenters, and filling each request,” 
said Virginia. “Scott Kozakiewicz from 
our Media Center was absolutely amazing 
in getting us everything we needed. 
In fact the entire staff of the college, 
from the President to the custodial staff 
were immensely supportive.” Dr. Eroe 
agreed, stating, “We couldn’t have done 
this without the support of our campus 
administration, and especially Christy 
Skeen, Joe Gonzales, Symeon Larson, 
and the staff of our Print Shop. Alan 
Levine from MCLI was amazing with 
his web support of the event, and the 
Chancellor’s office and the other staff 
from MCLI were also so helpful.” 

Virginia summed up the festival by saying, 
“It was an exhausting and exhilarating 
experience. I visited with Geof the other 
day to tie up some loose ends, and I was 
reminded of how close the four of us on 
the planning committee had become, 
working together so regularly. So often we 
as faculty members from different colleges 
don’t get to know each other all that well. 
This was a great opportunity for me to 
come to know and respect my colleagues in 
an entirely different way, and I thoroughly 
enjoyed it.”

▲ Steve Meredith, D.M.A., MCLI

Dr. Geof Eroe
Phoenix College
(602) 285-7303

Virginia Ludders
Glendale Community College

(623) 845-3709

http://arts.maricopa.edu/

The Play's the Thing!

I
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ifting through 
my mail one 
day, mixed in 
with junk and 

bills was a rather 
unpretentious 
envelope, inviting 
only because it was 
so simple. I opened 
it unimpressed and 
stared at the letter 
a bit baffled and 
disoriented. The 
letter appeared 
audaciously typed. 
There was accurate 
logistics and a 
non-superfluous map to the hotel where 
Edward Tufte, the man the New York 
Times heralds “the da Vinci of data” 
was going to have his one-day legendary 
“Presenting Data and Information” 
seminar. Couldn’t they spare a sexier 
invite? I’ve gotten more provocative 
invites to my department meetings. I 
brushed it aside; ignorantly unaware that 
perhaps this was an introduction to the 
goal of Tufte’s work, “Simple design, 
intense content” and his venerable fight 
for clarity and truth. In retrospect, what 
other information, than the logistics and 
map, did I need and use from this invite 
to an intelligent talk? 

The high linear density of attendees 
to the workshop astounded me. Rows 
and rows of chairs, much too close for 
comfort, filled with a diverse motley 
crew ranging from a gangly Yale-bound 
high school senior, squirrelly computer 
science wonks and professors, to at-
surface enviously put-together corporate 
execs. These were his followers leafing 
through the three books provided to 
us and anticipating his arrival. A queue 
formed at the front of the ballroom 
and as a man, donned in clothing 
comparatively less pretentious than the 
invite to this event, sauntered in, one 
could almost hear chanting as if the 
Dalai Lama had arrived. The line now 
hugged two walls of this incredibly large 
ballroom as more zombied into queue-
formation after realizing this was an 
autograph session. I was certain this was 
a cultish experience.

Capturing a Visionary Moment

Faculty Development

S

Three books and 
a poster of the 
French engineer 

Charles Joseph Minard’s 1861 
encapsulation of Napoleon’s 
Russian campaign in hand, I joined the 
endless queue thinking I had nothing to 
lose and everything to gain from this 
visionary experience. 

Cullen Murphy, managing editor of the 
Atlantic Monthly writes that Tufte did not 
explicitly spell out his ultimate intentions 
in that first volume of his trilogy, but it has 
turned out that the whole series has been 
produced according to a precise schema—as 
he now indicates in the introduction to 
Visual Explanations (1997), which was 
just published by his company, Graphics 
Press. The Visual Display of Quantitative 
Information (1983) had been devoted to 
pictures of numbers, he explains—"how to 
depict data and enforce statistical honesty" 
whether the subject is traffic deaths or the 
distribution of galaxies. The second book in 
the series, Envisioning Information (1990), 
was about pictures of nouns—that is, about 
representational rather than numerical 
reality: the depiction of cartographic 
information, diagrams, and signage. 
(What’s the best way to show sunspot 
activity, for example, or the working 
of a subway system?) The third book, 
Visual Explanations, is about pictures of 
verbs—that is, about displays that illustrate 
dynamic processes and can therefore 
function as explanatory narratives.

Edward Tufte rose from his signing chair, 
and with very little introduction and a 
blatant lack of a PowerPoint presentation, 
in a nanosecond, with a charming yet 

slightly brutally arresting manner, he 
had the audience captured, entrenched 

in a dissertation 
of and sermon-
like counseling on 
the fundamental 
strategies of 
information design; 
jargon kept at 
a minimum. His 
guidance spanned 
from attributing 
authorship, forcing 
visual comparisons, 
and using the 
millions of color 
hues rationally. The 
main entrée was his 
continuing discussion 

of the Nine Grand Principles of Design. 
The appetizing teasers throughout this 
delicious impeccable presentation were 
rare books carried about by Tufte’s 
surgeon-gloved assistant—including a 
coveted copy of Euclid’s pop-up book 
Geometry (1570).   

He capped the day revering the power 
of design with a review of how the 
Challenger disaster could have been 
avoided with truth and clarity in the 
presentation of the technical data. The 
man and his subject were so moving, 
infinitely spiritual; the day passed like 
this singular paragraph describing this 
visionary moment, without notice and far 
too quickly. 

Reignited about the potential of truthful 
information design, I walked away still 
mesmerized from this visionary moment 
with a mantra that I solemnly pledge 
to as I’m inspired to revisit my work in 
mathematics visualization: at the very 
least “do no harm,”—a message Tufte 
embedded throughout his delightfully 
thought-provoking presentation.  

Visit his site http://www.edwardtufte.
com/tufte to partake in a titillating 
flavor of Edward Tufte’s vision.

▲ Madeleine Chowdhury, MCC

http://www.mcli.dist.maricopa.edu/fsd/
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Making a Difference: 2004-2005 FIPP Intern Update

Faculty In Progress Program (FIPP)

Dr. Belinda Ramos 
Chandler-Gilbert 
Community College
This semester, Dr. Ramos has 
had the opportunity to offer 
the PSY101 class she teaches 
as “a hybrid course with an 
added incentive.” Since she 

is a certified Myers-Briggs Type Indicator 
(MBTI) administrator, the Chandler-Gilbert 
Community College Social and Behavioral 
Sciences Division paid for MBTI forms 
for her online students. She began the 
hybrid class with a mandatory meeting 
where she administered and interpreted 
the MBTI and provided the students with 
study tips (based on their learning styles) 
that would help them get the most out 
of the class. An analysis of the results 
between learning styles and success in 
the class, along with a distance learning 
literature review to locate best practices 
for predicting and assessing student 
success in online coursework will be 
conducted at the end of the semester.

Chandler-Gilbert has also been very 
accommodating by allowing Dr. Ramos to 
teach PSY250. This is the first time in a 
very long time that this course has been 
taught at this college. Many of the active 
learning techniques proposed at the MCLI 
Engaging Students in Active Learning 
Learnshop have been incorporated in this 
class, including a Games Day. Students 
were responsible for creating games 
to demonstrate social psychological 
principles and were allowed in-class time 
to demonstrate and play these thought-
provoking games. Dr. Ramos also facilitated 
Chandler-Gilbert’s 1st “Annual” Social and 
Behavioral Sciences Awards for students 
who take the knowledge that they learn 
in the social and behavioral sciences and 
apply it to their communities (i.e., civic 
engagement). Three outstanding Social 
and Behavioral Sciences students will be 
recognized on May 12th at a reception.

Gaye Oberlin
Glendale Community 
College
Teaching BIO181 (General 
Biology for Majors I) and 
BIO156 (Introductory 
Biology for Allied Health) at 

Glendale Community College has inspired 
Gaye to incorporate more active learning 
into her classes. Biology labs have always 
involved hands-on learning, but she has 
also been striving to introduce more 
meaningful and collaborative learning 
into the classroom. Some strategies have 
been effective while others have not; 
however, her FIPP internship has given 
Gaye a tremendous opportunity to learn 
and apply new teaching strategies with 
the guidance and support of the entire 
Glendale biology department. 

Malik Toms
Estrella Mountain 
Community College
This semester has found 
Malik entrenched in several 
new endeavors at Estrella 
Mountain Community College. 
The upcoming release of his 

student-run Thoughtwired.com website 
promises to be to a campus-wide student 
writing showcase similar in scope to 
nationally renowned e-magazines such as 
dotlit.com. Thoughtwired.com will give 
students a forum to publish their work to 
the general public and will allow readers 
across the globe to post online feedback 
for that work. Malik has also been involved 
in program development. He has been a 
vocal participant in the framing of Estrella 
Mountain’s new First-Year Experience 
program for incoming freshman.
 
The jewel of this semester however has 
been his work in the classroom. Malik 
was instrumental in forming the schools 
first Creative Writing Club. His teaching 
schedule includes a freshman composition 
course (ENG 101), an introductory 
creative writing course (CRW 170), and an 
American Indian Literature Course that 
focuses on the oral storytelling tradition 
(ENH 259). Additionally, Malik is in the 
process of lending his DJ talents to the 
Modern Jazz Dance I (DAN 133) class for 
a session that will include live mixing to 
choreographed student dancing.

Tanisha Johnson-Maxwell
Estrella Mountain 
Community College
This semester, Tanisha taught 
two courses at Estrella 

Mountain that had never been offered 
there before, CPD 103BC: African 
American Cultural Pride and Awareness 
and DAN 133: Modern Jazz Dance I. As 
co-advisor of the Black Student Union 
(BSU), Tanisha has organized several 
volunteer, academic, social, and fund-
raising activities to engage students 
both on and off campus. Under her 
supervision, Estrella Mountain’s BSU 
went on a fieldtrip to Arizona State 
University for a meet and greet with 
the leadership of ASU’s African American 
student organizations, a campus tour, 
and the “Tunnel of Oppression” exhibit. 
On campus, Estrella Mountain’s BSU has 
also sponsored numerous events including 
an interactive play and fashion show in 
honor of Black History month, a campus-
wide student organization meet-and-
greet, and a district-wide three-on-three 
basketball tournament. 

Tanisha has also been actively 
participating in several committees at 
Estrella Mountain including the Maricopa 
Council on Black American Affairs and the 
Core Values Diversity Team. Additionally, 
Tanisha has engaged in interdisciplinary 
collaboration with other Estrella 
Mountain faculty to create programs, 
workshops, and activities that encourage 
dialogue, awareness, and understanding 
of various issues related to diversity 
including “The Relationship Between 
Genetics and Education,” “Dialogues 
on White Privilege,” and “Intercultural 
Communication.” Finally, Tanisha has 
developed and piloted an instrument to 
assess campus climate from a student’s 
perspective.  This assessment was 
administered to all of Estrella Mountain’s 
students registered for CPD courses in 
the Fall 2004 semester for the purpose 
of analysis, instrument revision, and 
possible expansion of utility.

Karen Bandy
GateWay Community College
During the past few months 
in the FIPP internship, Karen, 
along with other FIPP interns, 
has been doing a lot with 
active learning. This has 

been extremely helpful to her in the 
classroom, because it encourages all 
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students to become engaged in learning. 
The courses she teaches right now are 
very “hands on” classes, so she has been 
able to incorporate many active learning 
techniques. The FIPP internship has given 
her so many resources, and has provided 
so much training, that she feels her 
teaching style has greatly improved!

Maria Martell
Mesa Community College
This semester, Maria is 
part of the organizing 
committee for the 2nd 
Annual International Film 
Festival at Mesa Community 

College. She is writing a catalog for the 
festival in both Spanish and English. 
Well-known Mexican directors including 
María Novaro and Marcela Fernández 
Violante will be present at the screenings 
of their films and will answer audience 
questions. Maria was also invited 
to lead a discussion at the Phoenix 
College Latin American Film Festival 
at the end of March. During Women’s 
History Month, she also participated 
on a panel discussing the role of 
international faculty at Mesa Community 
College.  Maria sees her involvement in 
these activities as promoting cultural 
awareness—in particular of Latin 
America—in our community.

Maria currently teaches three sections 
of Spanish 115 and 116, Conversational 
Spanish. She encourages active and 
collaborative learning in the classroom 
that involves communicative rather than 
teacher-centered approaches. Students 
enrolled in these classes practice their 
oral skills in Spanish by working together 
in group exercises, presentations, 
and discussions to simulate real world 
interactions. Maria asks students to 
explore Hispanic culture beyond the 
classroom by setting up web-based 
interactive assignments using Web CT, 
her website, and StudyMate software. 
These web-based sources are then 
incorporated into written reports and oral 
presentations that ask students to reflect 
on issues of cultural difference.

Jeff Eldot
Phoenix College
The FIPP program provides 
Jeff with first-hand experience 
in the multi-faceted areas 
of faculty life. First as an 
instructor, he is learning 
curriculum development and 

teaching strategies for a diverse and high-
energy student body. Jeff is integrating 

technology to support interactive learning 
for his students. Second, he is learning 
to collaborate with faculty, staff, and 
administration to achieve the best results in 
a variety of projects. And finally, the special 
workshops and programs offered to him as 
part of FIPP imparts teaching strategies and 
tactics to fine-tune his instructional skills.

Jason Margolies
Paradise Valley Community 
College
Last semester, Jason worked 
with the Underprepared 
Student Initiative (USI) 
Committee to examine 

student achievement in MAT092 and 
MAT120. A subcommittee, a group of 
three math instructors including Jason, 
two counselors, and the Learning 
Support Center Director, created a pilot 
study for this semester to determine 
ways to improve student performance. 
The subcommittee created mandatory 
learnshops that students in MAT092 
classes would be encouraged to take. 
Learnshop topics include Learning Support 
Center Orientation, Math Student Success 
Behavior, Math Study Skills, Math Anxiety 
and Avoidance, and Connecting Math to 
Your World. The subcommittee is hoping 
that the information gained in these 
Learnshops will advance the students’ 
abilities to go on and be successful in 
MAT120 and beyond.

Pedro Rubio
Rio Salado College
This semester, Pedro is 
teaching two sections of 
a distance learning online 
class called CIS133DA, “The 

Internet/World Wide Web.” One of the 
classes is in Rio Salado College’s legacy 
distance learning system called First 
Class and the other is in the new distance 
learning system called RioLearn. He is 
also the instructor of a pilot program 
that partners the Mexican University, 
Tecnológico de Monterrey with Rio Salado 
College. In this pilot program, Pedro 
teaches two sections of a computer basics 
course (Habilidades Básicas de Informática) 
in Spanish. Pedro is also part of the 
Educational Outreach Team through the 
District Office of Public School Programs 
that is organizing this year’s International 
Science and Engineering Fair. He teaches 
two mathematics workshops, “Math 
Anxiety” and “Arithmetic,” to students 
pursuing their teaching certificates. The 
workshops were created to help students 
prepare for the Accuplacer assessment in 
the area of mathematics. Finally, Pedro 

works in Rio Salado College’s Tutoring 
Center assisting students in mathematics 
and sometimes science.

Asha Dey
South Mountain 
Community College
Diversity and cultural 
awareness are important in 
the classroom; therefore, 
Asha has students 

participate in a five-week diversity 
experience which includes collaborative, 
cooperative, experiential, and active 
learning activities. Some of the exercises 
that students engage in are completing 
the first section of the diversity piece 
called “ABOUT ME”…writing about their 
family, customs, and lifestyle. Thereafter, 
they work in pairs and share their stories. 
The final two sections of the program 
involve writing a reflective paper, 
preparing and presenting a PowerPoint 
presentation, and telling their story 
to the class. It is a holistic experience 
because it involves using all the skills 
students have learned in reading class.

This semester, Asha was one of the 
faculty facilitators for the FIRST Latina 
Girls conference, a collaborative 
effort between Intel, South Mountain, 
Estrella Mountain, and Phoenix Colleges.  
Approximately 125 enthusiastic 6th grade 
to 12th grade Latina girls participated in 
the conference, which exposed the young 
women to higher education and technical 
careers in science and engineering. Asha 
is also a member of the college Asian 
Pacific Islander Association (APIA). She 
and others from the APIA participated 
in South Mountain's International 
Week. They displayed items from their 
homelands such as, Bangkok, Vietnam, 
Bangladesh, India, and Hawaii. 

▲ Eric Leshinskie, MCLI

http://fipp.maricopa.edu/

Faculty In Progress Program (FIPP) (cont'd)
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Honors

2005-2006 Honors Forum Lecture Series
Popular Culture: Shaping and Reflecting Who We Are

ow in its 24th year, the annual 
Honors Forum Lecture Series 
brought six distinguished and 
diverse speakers to visit Maricopa 

in 2004-2005. Throughout the year, 
honors students explored such diverse 
topics as why The Simpsons has had such 
an impact on American popular culture. 
They discussed how editorial cartoons 
and political satire can influence how 
people view a political issue or even an 
election. Students examined stereotypes 
in popular culture, specifically the 
depiction of love and marriage in various 
forms of media.

For 2005-2006, the Honors Program will 
continue to explore the theme, Popular 
Culture: Shaping and Reflecting Who 
We Are. Each invited speaker has the 
opportunity to visit and participate in 
informal discussions with students and 
faculty at two of the colleges before 
the day’s activities culminate with the 
keynote presentation at Phoenix College.

The lectures, which begin at 7:00 p.m. in 
the Bulpitt Auditorium at Phoenix College, 
are free and open to the community.

The speakers scheduled for next year will 
continue to challenge our students and 
faculty to explore popular culture and its 
impact on society.

Ray Suarez
The Old Subdivision? 
American Life 
and American Culture 
in the First Suburban 
Century
September 21, 2005
Ray Suarez joined 
The NewsHour in 
October 1999 as a 
Washington-based 
senior correspondent 

responsible for conducting newsmaker 
interviews, studio discussion and debates, 
reporting from the field, and serving as a 
backup anchor. 

He also is an essayist for BBC Radio, 
joining a group of US-based writers 
on a new program called State of the 
Union. The weekly commentaries are 
the successor to the late Alistair Cooke’s 
Letter From America. 

Suarez has more than twenty-five years of 
varied experience in the news business. 
He came to The NewsHour from National 
Public Radio where he had been host of 
the nationwide, call-in news program 
Talk of the Nation since 1993. Prior to 
that, he spent seven years covering local, 
national, and international stories for the 
NBC-owned station, WMAQ-TV in Chicago. 

Suarez wrote the book The Old 
Neighborhood: What We Lost in the Great 
Suburban Migration, and has contributed 
to several others, including Brooklyn, 
Saving America’s Treasures, Las Christmas: 
Favorite Latino Authors Share Their 
Holiday Memories, and About Men. His 
essays and criticism have been published 
in The New York Times, The Washington 
Post, The Chicago Tribune, and The 
Baltimore Sun, among other publications. 

Suarez holds a Bachelor of Arts in African 
History from New York University and a 
Master of Arts in the Social Sciences from 
the University of Chicago. He has been 
awarded honorary doctorates by four 
colleges and universities, most recently by 
Xavier University in Cincinnati. He has also 
been honored with a Distinguished Alumnus 
Award from NYU, and a Professional 
Achievement Award from the University 
of Chicago. A life member of the National 
Association of Hispanic Journalists, Suarez 
is a founding member of the Chicago 
Association of Hispanic Journalists. 

Bill Goodykoontz
Birth, School, Work, Death: Television 
as Ubiquitous Popular Culture
October 19, 2005
Bill Goodykoontz learned to read using his 
grandmother’s books of Addams Family 
cartoons. That’s as good an explanation as 
any for his sense of humor. The television 
critic and columnist for The Arizona 
Republic, Goodykoontz has never seen 
a single episode of Leave It To Beaver. 
He also spent a few years without a TV 
set. Thanks to Nick at Nite and TV Land, 
it did not take long to catch up. Now he 
comments on anything and everything 
that is on TV. Since almost everything is, 
it’s a wide-open opportunity.

Goodykoontz has been at The Arizona 
Republic since 1990. His first assignment 
was living in Kingman, covering the 

western part of the state. He has also 
served as a police reporter, a government 
reporter, a sports columnist and a general 
features columnist, traveling to the Final 
Four, a couple of Super Bowls, Woodstock 
‘94 and, perhaps most impressively, the 
National Spam-Carving Contest.

Before coming to the Republic, 
Goodykoontz worked for the Winston-
Salem Journal, in North Carolina. He 
worked as a police reporter, a government 
reporter, and a features columnist. He 
graduated from James Madison University, 
in Harrisonburg, Virginia, with a Bachelor 
of Arts degree in English.

Camille Cooper
Discover the Truth 
About “Beauty” in 
Popular Culture
November 16, 2005
Camille Cooper has 
worked professionally 
in film and television 
for the past ten years, 

starring in five motion pictures and 
more than ten television series including 
General Hospital and Knots Landing. 
She has been featured in numerous 
commercials and print ads. She has been 
interviewed and photographed for such 
publications as Premiere Interview, 
Egg, and The New York Times, and has 
appeared on the cover of Working Mother.

Cooper has co-chaired the Committee 
for Empowerment of Young Women 
since 1994, and has lectured across the 
country, educating and encouraging young 
women to question what they see, to 
define themselves by their abilities and 
dreams, and to take action to promote 
positive change.

Steve Bell
Media Influence on Politics: Campaign 2004
February 15, 2006
Steve Bell is Professor of 
Telecommunications at Ball State 
University in Muncie, Indiana. He 
is also Endowed Chair Emeritus in 
Telecommunication and former chair of 
the department. He is active as a public 
speaker, panelist and writer, and involved 
in special projects for television, radio, 
and multi-media. He has received two 
national Emmy nominations, numerous 

N



Page 20

mcli Forum • Spring 2005

local Emmy awards, an Overseas Press 
Club award and a Headliner’s Award for 
his reporting. A native of Oskaloosa, 
Iowa, he has a Bachelor of Arts degree 
from Central College in Iowa and a 
Master of Science in journalism from 
Northwestern University.

Professor Bell’s prestigious network 
and local news career has made him 
an eyewitness to many historic events. 
From 1967-1986, he served as news 
correspondent for ABC News. For more 
than a decade, he was familiar to 
millions of Americans as the anchorman 
for ABC’s World News This Morning and 
the news segments of Good Morning 
America. With host David Hartman, he 
regularly interviewed major newsmakers. 

After joining ABC News in 1967, Bell 
covered the social upheaval then 
reshaping the nation, including the 
Newark and East Harlem riots and anti-
war protests in Washington. His coverage 
in Newark was described in Variety as 
“one of the most moving and chilling 
examples yet of on-the-scene reporting.” 
He also covered the assassination and 
funeral of Martin Luther King, Jr., and 
was on the scene when Robert Kennedy 
was shot at the Ambassador Hotel in Los 
Angeles in 1968.

Serving as a war correspondent in 1970, 
Bell reported extensively from Vietnam 
and Indochina. In Cambodia in 1970, he 
and his camera crew were captured by 
the Viet Cong. Although held briefly at 
gunpoint, he managed to tape-record 
the incident. While covering the 10th 
anniversary of the end of the war in 
Vietnam in 1985, Bell filmed the first live 
satellite report from Vietnam. Recently, 
he wrote and produced a Vietnam 
documentary for Public Television based 
on a study trip by Ball State University 
students and faculty. 

Dan Moldea
Beyond ‘The Sopranos’: 
Investigating the Real 
Mafia
March 22, 2006
Most people are unaware 
of the insidious influence 
of the underworld on 
much of our daily lives. 
Dan Moldea, one of the 

country’s leading investigative reporters, 
has devoted his career to exposing 
corruption in politics, big business, and 
organized labor; the entertainment 
industry; and professional sports.

Over the past 25 years, Moldea has become 
well known for his uncompromising 
investigations of formidable institutions 
such as the Teamsters, the Mafia, the 
Reagan White House, the National Rifle 
Association, the Los Angeles Police 
Department, the National Football League, 
The New York Times, and the illegal 
gambling community. 

Moldea has authored many celebrated and 
controversial books. His works include: The 
Hoffa Wars: Teamsters, Rebels, Politicians 
and the Mob; Dark Victory: Ronald Reagan, 
MCA and the Mob; The Killing of Robert F. 
Kennedy: An Investigation of Motive, Means 
and Opportunity; Evidence Dismissed: The 
Inside Story of the Police Investigation of 
O.J. Simpson (co-written with Tom Lange 
and Philip Vannatter); and Washington 
Tragedy: How the Death of Vincent Foster 
a Political Firestorm. In addition, Moldea’s 
articles have appeared in The Los Angeles 
Times, The Washington Post, The London 
Observer, and the Boston Globe. Moldea 
has been featured on numerous national 
television programs including Nightline, 
Good Morning America, The CBS Evening 
News, Unsolved Mysteries, ABC’s World 
News Tonight, and Crossfire.

Tim Riley
Find the Cost of 
Freedom: Censorship 
in the Arts
April 19, 2006
Author, speaker, 
and NPR Critic, Tim 
Riley is currently the 
music critic for NPR’s 
Here And Now, and 

has written for the Washington Post, 
Newsweek, Boston Magazine, the Boston 
Phoenix, Monitor Radio, The World, and 
Studio 360 (PRI). 

Riley is the author of Tell Me Why: A 
Beatles Commentary, which was hailed 
by The New York Times as bringing “new 
insight to the act we’ve known for all 
these years...” He has also written Hard 
Rain: A Dylan Commentary, Madonna: 
Illustrated, and Fever: How Rock’n’Roll 
Transformed Gender in America.  His 
work is widely used in college courses 
on pop culture, and he gave a keynote 
address at Beatles 2000, the first 
international academic conference on the 
band in Finland. He is currently working 
on a major new biography of John Lennon 
for W.W. Norton.

▲ Betsy Hertzler, Ed.D., Mesa Community College 
and Eric Leshinskie, MCLI

http://www.mcli.dist.maricopa.edu/honors/
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Honors (cont'd)
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2005 Innovation of the Year Awards Program

Innovation of the Year Award

he Maricopa 
Community College 
District and the 
League for Innovation 

in the Community College 
co-sponsored the 2004-
2005 Innovation of the 
Year Awards Program to 
recognize an individual or 
a team of employees who 
designed and implemented 
a significant innovation 
that had a positive impact 
on the education of 
students. Each college, 
the Maricopa Skill Center, 
and the District Office 
participated in a local 
selection process to 
determine their Innovation 
of the Year selections. 
Each Innovation of the Year team 
made a presentation to the district-
wide selection committee, comprised 
of representatives from the various 
employee groups within Maricopa. The 
committee selected one innovation to 
be the recipient of the Dr. Paul M. Pair 
Innovation of the Year Award, which 
includes $2,000 to be used to further 
the innovative project. Congratulations 
to the district-wide Innovation of the 
Year Award recipient and to each of the 
outstanding Innovations!

Dr. Paul M. Pair Innovation of the Year 
Award Recipient
SMCC/AAEC Bioscience Collaborative 
(SABiSCo)
South Mountain Community College
SABiSCo developed a comprehensive 
biotechnology curriculum with research 
quality facilities creating a charter high 
school, MI/HSI community college, and 
university pathway. Students learn science 
concepts as they conduct original research 
in association with four residential Ph.D. 
faculty, the United States Department of 
Agriculture, and University of California 

San Diego Supercomputer Human Genome 
Project. Students may present their 
scientific findings at national symposia 
and apply for bio-industry and federal 
government internships. Enrollment was 
36 in spring 2003, 115 in fall 2004, and is 
projected at 230 in 2005.

College and District Winners
The Math Anxiety Reduction Student 
Success (MARS) Program
Chandler-Gilbert Community College
The MARS program was designed to 
improve retention rates and promote 
student success for developmental math 
students. It was a collaborative effort by 

Chandler-Gilbert Community 
College’s Counseling and 
Mathematics faculty to 
develop an effective and 
efficient method to help 
developmental math 
students over come math 
anxiety, develop successful 
study habits, set academic 
and career goals, as well as 
develop and employ effective 
test taking skills. It employs 
assessment tools that are 
used to assess student 
learning and to continuously 
improve the program.

Navigate Maricopa: A 
Program for Maricopa 
Supervisors
District Office

The Navigate Maricopa Supervisory 
Program provides Maricopa supervisors 
with 40 plus hours of quality instruction 
to enhance skills in risk management, 
safety, performance management, 
resource stewardship, legal issues, and 
human relations. Initiated in spring 
2002, the program has been utilized 
by over 200 Maricopa supervisors or 
aspiring supervisors who have taken one 
or more courses.

Planning, Effectiveness, and 
Assessment: A Stakeholder Driven 
Strategic Planning Process
Estrella Mountain Community College
Estrella Mountain has developed an 
integrated planning, effectiveness, 
and assessment process focused on 
improvement of Mission and Goals. Key 
stakeholders (students and employees) 
drive the process at all levels. Critical 
components include strategic and divisional 
planning; core values; core indicators 
of effectiveness; student academic 
assessment; student engagement; and 
national benchmarking projects.

T

Chancellor Rufus Glasper presented the Dr. Paul M. Pair Award (pictured below) 
to South Mountain Community College President, Dr. Ken Atwater, 

and other members of the Innovation Team.
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Innovation Liaisons

To learn more about the awards 
program at your college or 
location, please contact one of the 
following individuals:

Chandler-Gilbert Community College
Sharon Fagan

Marybeth Mason

Estrella Mountain Community College
Dr. Ernie Lara

Glendale Community College
Debbie Krumtinger

GateWay Community College
Bradley Honious

Mesa Community College
Sonia Filan

Maricopa Skill Center
Mary Parker

Paradise Valley Community College
Michaelle Shadburne

Phoenix College
Mike Murphy

Rio Salado College
Dr. Sharon Koberna

Scottsdale Community College
Ereka Trede

South Mountain Community College
George Barrientos

District Office
Eric Leshinskie

Alan Levine

For more information, visit 
http://innovate.maricopa.edu/

Gaucho Mentoring Program in Support 
of Nursing Students
Glendale Community College
The Gaucho Mentoring Program is a 
uniquely collaborative cross-departmental 
and cross-campus approach to student 
retention. The program utilizes existing 
staff to provide a variety of structured 
activities to support GCC's Nursing 
students. Students participate in 
orientations, seminars, study skills classes, 
study groups, and individual mentoring.

GateWay Community College Report 
Information System
GateWay Community College
The Report Information System (RIS) is 
GateWay’s central web-based reporting 
tool for enterprise data. RIS delivers 
over 300 on-demand reports supporting 
business processes for Administration, 
Student Services, and Instruction. RIS 
has enabled Operations to cut paper 
consumption by 60% while delivering 
reports in a secure, personalized, and 
efficient manner.

Communication Skills for English 
Language Learners
Mesa Community College
International and immigrant students 
learning English can now earn an academic 
certificate demonstrating proficiency 
in oral communication in English. 
Communication Skills for English Language 
Learners guides English Language Learners 
(ELL) through an academic program 
leading to competency in speaking 
English. This program of study provides 
continuing education for professionals, 
communication skill building for new 
immigrants, and a desired credential for 
international students.

Student Bus Passes
Maricopa Skill Center
The Maricopa Skill Center used its own 
buses to bring students to school until a 
new look at the service found it would 
be environmentally-friendly and budget-
smart to utilize the Valley Metro bus 
system. Now free bus passes give needy 
students unlimited transportation as long 
as they have good attendance.

Innovation of the Year Award (cont'd)

Reality English for ESL: Bringing the 
Community into Your Classroom.
Phoenix College
This program is a new instructional 
approach bringing the community into the 
classroom by using on-sight tours, hands-
on experiences, and guest speakers. There 
is no such program being used at Phoenix 
College or Maricopa for ESL. As these 
reality-based experiences occur, they will 
be recorded for future ESL classes.

Adjunct Faculty Initiative
Paradise Valley Community College
The Adjunct Faculty Initiative (AFI) 
promotes professional growth and 
development of adjunct faculty 
consistent with Paradise Valley 
Community College's core value of 
learning. The AFI has successfully 
increased the participation of adjunct 
faculty in programs which have been 
shown by national studies to promote 
students' deeper learning and retention.

Rio Salado College’s Online Pre-
licensure Nursing Program
Rio Salado College
The innovative Online Pre-licensure 
Nursing program provides students 
with a convenient, accessible, and 
quality learning experience using an 
accelerated, e-learning format. Through 
unique partnerships with healthcare 
organizations, clinical requirements are 
completed in a real-world environment 
under the tutelage of practicing nurses 
working as clinical faculty. In its inaugural 
year, 26 students graduated.

Expanding the ESL Program into the Community
Scottsdale Community College
Since January 2000, responding to 
the needs of the community, the ESL 
Program at Scottsdale Community 
College has planned and implemented 
English language training for such diverse 
businesses as hospitality, landscaping, 
construction, and the automobile 
industry. This innovative effort has 
contributed to an increase of over 1000% 
in ESL enrollment.

▲ Eric Leshinskie, MCLI
http://innovate.maricopa.edu/
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International & Intercultural Education

espite record rainfall, flooding, 
broken water pipes, power 
outages, and a washed-out 
bridge, the first ever Maricopa 

Community Colleges Global Leadership 
Retreat (MCGLR) was an outstanding 
success. Held on the weekend of 
February 11-13, the retreat in Prescott, 
Arizona’s Anytown Camp was the result 
of months of work by a dedicated staff 
from across the Maricopa district. 
The team members, representing 
Chandler-Gilbert, Glendale, Mesa, 
Phoenix, and Scottsdale, joined forces 
to give life to an idea that has been 
under discussion for several years—bring 
together international students and 
American students from all ten of the 
district’s community colleges in a place 
up in the mountains away from hectic 
lifestyles, email, junk food, TV, and other 
distractions for a few days to focus on 
problem-solving, leadership, and cultural 
identities. The retreat accomplished this 
goal, according to Adjeiley Obedekah, 
a young woman from Liberia attending 
Glendale Community College: “The 
retreat brought students together and got 
us to interact with each other.” 

The students arrived at the camp by bus 
on Friday afternoon. First, they went 
to their assigned cabins, unpacked, and 
got settled. They reassembled at the 
camp dining hall for a brief orientation 
and chore assignments. After dinner, the 
tables were cleared and the students 
formed into groups to work on their first 
assignment—design the “ideal country,” 
including its geographic features, natural 
resources, and demographic profile. 
The groups even had to design a flag for 
their imaginary nation, and write and 
sing the national anthem! 

Other exercises during the weekend 
included playing a card game called 
“Barnga” that simulated a cross-cultural 
experience, workshops on leadership 
and intercultural communication, and a 
“Culture Night” that turned out to be a 
kind of talent show in which participants 
organized themselves into groups and 

presented a song, skit, or dance to 
represent their culture. 

The diversity of backgrounds of the 
participants added to the impact of the 
retreat. From a total of 67 attendees, 49% 
were foreign students, while 51% were 
American-born or immigrant U.S. citizens. 
The male/female split was also close 
to half and half. There were students 
representing every continent on earth and 
a wide spread of age groups. A virtually 
unanimous 99% of them agreed that the 
retreat increased their cultural awareness 
and understanding and made them feel 
better connected to students at their 
own college as well as the other Maricopa 
community colleges. Fully 94% of them 
rated the experience as “good” or “very 
good.” As one participant commented, 
“…after this retreat I am going back home 
a new person.” 

One measure of the success of the 
retreat in meeting its objectives is 
apparent in the degree to which the 
students have kept in touch since their 
bus trip home. Without encouragement 
or prompting from the retreat 
organizers, they have held their own 
reunion party, shared photos and quips 
through email, and even set up their 
own “Global Retreat Website."

The enthusiasm shared by the students 
was contagious and spread to the college 
staff who planned and implemented the 
retreat. Typical of their observations was 
the following remark by Bonnie Gass from 
the International Education Program at 
Scottsdale Community College:

The lasting impact of the 
MCGLR on students and how it 
has connected many of them 
cross-culturally and across 
colleges makes me realize that 
the year-long planning process 
was well worth the effort… My 
sincere hope is that this pilot 
program will become an annual 
event… It has been a pleasure 
to be part of this district-wide 
program. I would do it again in 
a heartbeat! 

The event planners were Ken Bus 
(Glendale Community College), Bonnie 
Gass (Scottsdale Community College), 
Annie Jimenez (Chandler-Gilbert 
Community College), Nellie Torres 
(Phoenix College), Emi Kawasaki (Mesa 
Community College), and Amanda 
Copetillo (Mesa Community College). 
The retreat was made possible by a 
grant from the Maricopa Community 
Colleges' Division of Academic Affairs 
and the Office of International/
Intercultural Education.

▲ Ken Bus, Glendale Community College

http://www.mcli.dist.maricopa.edu/iie/

D

Students presenting their "ideal" country
to the rest of the retreat participants

Students working on an assignment 
to describe "The Ideal Country"
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he Learning Grants program 
supports projects that enhance 
and enrich student learning 
throughout the Maricopa 

Community Colleges. This year, 40 
projects were completed representing 
a wide-variety of disciplines. One 
common theme among the completed 
projects is the desire to create unique 
and meaningful learning experiences 
for students. Described below are three 
projects that create unique opportunities 
for Maricopa students through the support 
of the Learning Grants program.

Incorporating Critical Thinking and 
Reflective Learning in Psychology 102
Derek Borman, Ph.D.
Mesa Community College
This project brought together three 
Psychology Faculty in an effort to 
incorporate more critical thinking into 
the curriculum for the Introduction to 
Psychology Laboratory (PSY 102), an 
open-entry/self-paced course. The effort 
resulted in a complete re-tooling of the 
curriculum activities.

In the previous PSY 102 manual, students’ 
learning experiences were largely 
centered on the viewing of videos and 
completing multimedia activities on 
various psychology CD-ROMS. While some 
of the previous activities have been 
retained, the revised curriculum now 
invites students out of the classroom to 
apply their psychology understanding to 
the real world. For example, students 
completing a unit on social behavior 
have the option of performing a content 
analysis of gender stereotypes portrayed 
on their favorite television shows. Within 
this activity, students become more 
conscious of the extent of stereotyping 
in mass media, perform data collection 
using an observation checklist, and reflect 
on their own views of gender. 

According to Derek Borman, the 
primary applicant of the learning 
grant, “This learning grant has afforded 
our department the opportunity to 
improve upon a course that is becoming 
increasingly popular. Student feedback 
has been collected via surveys and 
positive feedback has been virtually 
unanimous. In fact, some students have 
indicated that their PSY 102 learning 
experience has been as valuable as their 
experience in PSY 101.”

Maricopa Learning Grants: Creating Unique 
Learning Experiences for Students

Learning Grants

Dr. Borman indicated that the learning 
grants program definitely had a valuable 
short-term impact on his teaching. But, 
as he explains, the long-term benefits are 
truly exciting too. “This project has led 
to discussions, within our department, 
about our vision and mission. Additionally, 
as we have re-considered our approach to 
open-entry/self-paced courses, we have 
also envisioned new possibilities for online 
courses. Truly, the benefits of this project 
will be unfolding for some time to come.”

Diabetes Awareness Outreach 
Program/Student Internship
Laura Avila
Glendale Community College
The purpose of this project was to 
develop an outreach course to educate 
Glendale Community College students 
about diabetes. This project was used 
as an internship for students to acquire 
skills used in their particular fields. 
Currently there is no internship in the 
Food and Nutrition Department. This 
internship not only allowed nutrition 
students to gain knowledge about 
diabetes, but it also allowed them to 
acquire skills needed in their field and to 
work with people who are in a variety of 
health care related industries. 

Another aspect of the project involved 
the development of a prevention course 
covering the following major areas: 
etiology, medications, carbohydrate 
exchange system, meal planning, physical 
activity, and foot care and circulation. The 
course provided students with hands-on 
activities, such as menu planning, meal 
preparation and serving sizes, exercise 
training sessions, and personal foot care.

When asked about the impact of the 
learning grants program for her students, 
Laura Avila responded that, “Our students 
have learned so much about interacting 
with people from industry like physicians, 
nurses, and dietitians. It has been a great 
learning experience for them.” 

FISH Simulation
Elizabeth Cooper, Ph.D.
Glendale Community College
This Learning Grant project enabled 
Dr. Cooper to develop a computer 
program introducing students to the 
Fluorescence In Situ Hybridization 
(FISH) technique. The program 
uses MPEG video files to illustrate 
the procedures and photographs of 

chromosomes treated with appropriate 
probes to provide students results 
of the technique. Students attempt 
to diagnose a genetic problem by 
means of patient symptoms and then 
collect supporting data using the FISH 
technique. About 27 different genetic 
aberrations and mutations have been 
incorporated into the program.

Although Dr. Cooper was not able to 
complete the program in time for use 
this semester, it will be ready for use this 
summer and next fall. She emphasized 
that this program is vital to students in 
the biotech program. “Students in our bio 
tech program need to know how to use 
this technique and to interpret the data 
collected. Until the department can afford 
to purchase the equipment required for 
the technique, this program will make it 
possible for students to become familiar 
with the technique.” Dr. Cooper adds 
that once the department does have 
the equipment, the program developed 
through the support of the Learning Grant 
will continue to be an effective training 
vehicle before actually using the technique 
in the lab with expensive materials.

Learning Grant Awards Announced for 
2005-2006

The 2005-2006 Learning Grant Awards 
have been made. For the 2005-2006 
application cycle, the MCLI received 67 
proposals from ten colleges requesting 
approximately $420,000. In December and 
January, a comprehensive review process 
was completed involving Maricopa faculty 
from all ten colleges. With the $185,000 
available to support Learning Grants, 
44 projects have been awarded full or 
partial funding. All ten colleges received 
awards for the enhancement of teaching 
and learning in the District. To see a list 
of awardees, please visit the Learning 
Grants web site.

The MCLI wishes to thank the numerous 
faculty that participated in the 2005-
2006 Learning Grants program as either 
applicants or proposal reviewers. It is 
through the support of faculty that the 
Learning Grants remain a strong and 
thriving program.

▲ Eric Leshinskie, MCLI

http://www.mcli.dist.maricopa.edu/learngrant/
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he recent CARES retreat focused 
on information and communication 
regarding aging services and health 
care. A presentation about the 

Area Agency on Aging Senior Helpline 
(602 264-HELP) provided an update on 
services available in Maricopa County, 
local programs, and changes in Medicare. 
The presentation was followed by a 
panel discussion with health professionals 
(including a nurse practitioner, nursing 
home administrator, pharmacist, and 
physician) who described their roles in 
the continuum of care and answered 
questions about a broad range of 
topics related to communication. As 
representatives of the Arizona Geriatrics 
Society, panel members were particularly 
sensitive to the needs of mature adults. 

Communication serves several 
functions with respect to health care 
and service delivery. It connects us to 
the environment, provides access to 
information, and facilitates emotional and 
intellectual expression. Communication 
is especially important now that patients 
have become clients who are expected 
to assume increasing responsibility 
for their own well being. Effective 
communication potentially leads to better 
care and a more responsive provider. It 
promotes teamwork and permits shared 
decision-making. Communication is also 
an essential element in treatment that 
supports adherence to care plans and 
improved follow-up.

Age-related changes in our sensory 
capacities, most notably hearing and 
vision, can have a profound effect on 
communication. Most of us become aware 
of sensory losses in our forties though they 
may begin much earlier or go unnoticed 
until later in life. Normal age-related 
hearing loss, called presbycusis, primarily 
entails a decreased ability to hear high 
frequencies. It is particularly insidious 
in that people think they can hear, but 
because they are unable to decipher the 
words, they are often excluded or withdraw 
from conversation and are thought—by 
themselves and others—to be confused. We 
try to assist them by talking louder which 
usually means we use more high frequency 

http://www.mcli.dist.maricopa.edu/forum/
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sounds, the very sounds they can no longer 
hear. Most people are not aware that 
communication can be facilitated by talking 
deeper rather than louder. 

When accompanied by decreased mental 
processes, chronic conditions and adverse 
events may interfere with sending and 
receiving messages. Altered body image, 
impaired physical functioning, diminished 
self-esteem, and depression associated with 
a chronic condition or adverse event can 
also contribute to communication problems.

Good communication in health care 
settings seems to be at odds with the 
limited time service providers spend 
with their clients. Being clear and 
concise makes a difference. Many of us 
make a list of concerns before meeting 
with the doctor. That list should not be 
scratched down on a slip of paper while 
en route to an appointment. Instead, 
one should briefly describe concerns in 
writing and hand the list to the provider 
who can then decide which issues need 
immediate attention and whether another 
appointment is necessary. Some have 
even suggested faxing the list to the care 
provider the day before an appointment. 

When medical mistakes are involved, open 
and honest communication is constrained 
by fear of litigation. Acknowledgement 
of mistakes and apologies are rare in 
our litigious medical marketplace even 
though evidence suggests that patients are 
less likely to sue over medical mistakes 
when offered a thorough explanation and 
apology by the responsible physician. 
Health care providers have traditionally 
been counseled to avoid apologies and 
admissions of fault. That advice seems 
to be changing. At least six states now 
exempt physician statements of apology 
and compassion relating to patient 
injury or death from being admissible 
as evidence in court. Arizona Senate Bill 
1036 dealing with medical malpractice 
procedural reforms would, among other 
things, exempt from evidence expressions 
of apology, sympathy, responsibility, 
and liability. Whether that is in our best 
interests is for each of us and the state 
legislature to decide. Such a measure 
would seem to permit more humane 
interaction in relationships that rely on 

trust and communication to foster quality 
care and compliance with treatment plans.   

For information about lifelong learning 
programs at your local college or in your 
community, visit our website at 
http://www.mcli.dist.maricopa.edu/cares 
or contact the college nearest you.

Chandler-Gilbert Community College 
Sun Lakes Education Center

Mary Kaye Allen
(480) 857-5505

Estrella Mountain Community College
Community Education Program

Gina Sandoval
(623) 935-8499

Glendale Community College
Community Education

Suzanne Higgins
(623) 845-3808

Mesa Community College
Senior Programs

Marie Allen
(480) 461-6251

Paradise Valley Community College
Senior College
Judi Anderson
(602) 787-6802

Phoenix College
Adult Education Program

Colleen Massey
(602) 285-7192

Rio Salado College
Sun Cities Lifelong Learning Center

Charlcey Brabec
(480) 517-8776

Scottsdale Community College
Senior Adult Educational Program

Vincent Huffman
(480) 423-6535

South Mountain Community College
Guadalupe Center

Raul Monreal
(602) 243-8040

▲ Rose Pfefferbaum, Ph.D., MCLI

http://www.mcli.dist.maricopa.edu/cares/
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State of Ocotillo: Spring 2005

Ocotillo

year ago the next 
evolution of Ocotillo 
had been planned 
and the process was 

well under way to build a 
new team to carry out a 
new mission. We sought to 
positively impact teaching and 
learning across the district 
by providing quality learning 
opportunities to faculty and 
staff. Where are we now? Are 
we fulfilling our mission? What 
does the future hold? 

Below you will find a recap 
of the accomplishments of 
our four action groups for 
spring 2005, and some hints 
of things to come. You can 
always stay up-to-speed with our 
work via Ocotillo Central, the 
digital hub for our weblogs, wikis, and 
discussion boards (http://zircon.mcli.dist.
maricopa.edu/ocotillo/).

We are very excited about the format 
of the May 17, 2005 Ocotillo Retreat 
(http://www.mcli.dist.maricopa.edu/
ocotillo/retreat05/) with a GPS related 
theme of “Lost in Technology.” In addition 
to two excellent national guest speakers, 
the bulk of the day will be open demos 
of how faculty and staff across Maricopa 
are using technology. Each registered 
participant will be able to quickly record 
their ideas and questions for the demos 
that interest them. Over the summer, our 
Ocotillo Chairs will analyze this data and 
provide, in August, to each participant a 
personalized “map” of suggestions and 
activities to help them “find their way.”

Emerging Learning Technologies (ELT)
Action Group 
http://zircon.mcli.dist.maricopa.edu/emerging/

Based on focus group meetings across 
the district in fall 2004, Co-Chairs 
Jim Patterson and Dr. Roger Yohe 
have synthesized their findings into 
six fundamental areas of emerging 
technologies displayed on the Gartner 
Group’s Technology Hype Curve: 

• Bandwidth and Internet2
• High Definition Visualizations 
• Webcasting
• Digital Content
• Portable Devices (PDA’s and Tablet PC’s)
• Wireless Technology

You can find more details via the report 
available on the ELT weblog. Starting April 
22 and running through May 2, 2005, ELT is 
hosting an online discussion session to have 
a dialogue about their findings. In addition, 
in April, this group has arranged a visit to 
Arizona State University to see first hand 
how they are using Internet2 technology.

On September 14-15 2005, EDUCAUSE is 
bringing to Phoenix a national focus session 
on “Informal Learning Spaces” hosted at 
Estrella Mountain Community College. 
Since participation is limited and experts 
will be in town, the ELT team would like to 
extend that event for one additional day 
of discussion and planning specifically for 
Maricopa on September 16—as part of the 
Fall 2005 Ocotillo Kickoff.

Hybrid Course Structures Action Group
http://zircon.mcli.dist.maricopa.edu/hybrids/

During the first week of March, the 
Hybrid Structures group held an 
extremely successful online discussion 
board activity with guest experts 
visiting virtually from the University of 

Wisconsin-Milwaukee (UW-M). 
With presentations and topics 
established each day, our 
UW-M facilitators initiated 
a great round of dialogue 
with 240 messages posted 
online. Faculty participants 
were able to earn 1-5 
clock hours toward Faculty 
Professional Growth Non-
Academic Advancement for 
this online activity. For more 
information, presentation 
materials, and the discussion 
topics see http://www.mcli.
dist.maricopa.edu/ocotillo/
rsvp/index.php?id=108

That same week, Glendale 
Community College 

was host for a “Designing 
Successful Hybrid Courses” 

workshop led by experienced hybrid 
instructors Dr. Craig Jacobsen (Mesa) 
and Marla DeSoto (Glendale).

As another part of our Ocotillo kickoff 
on September 16, 2005, co-Chair Shelley 
Rodrigo is leading the planning for a 
“Text and Technologies Dialogue Day” 
to be held at Mesa Community College. 
This event will include participation of a 
number of textbook publishers and faculty 
authors leading discussions on the use 
of publisher provided course content, as 
well as an expo where participants will be 
able to evaluate the newest technologies 
publishers are developing.

We congratulate Shelley for being selected 
as a 2005-2006 Maricopa Institute for 
Learning Fellow, and welcome two new 
leaders for next year: Polly Miller (Estrella 
Mountain) and Alisa Cooper (South 
Mountain).

Electronic Portfolios Action Group
http://zircon.mcli.dist.maricopa.edu/eportfolios/

On February 25, 2005, co-chairs David 
Weaver and Dale Doubleday welcomed 
us to an “ePortfolio Dialogue Day: Digital 
Stories of Deep Learning for Students 
and Faculty” at Rio Salado College. 
In addition to powerful presentations 
by guest speaker Dr. Helen Barrett, a 

A

 At the Febriary 25, 2005 ePortfolio Dialogue Day, participants in the 
student panel discussion include (l-r):  Guadelupe Candenedo, 

Nestor Martinez, Chris Mason, Heidi Farrelly, and Carrie Seather
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Non-Academic Advancement 
for residential faculty. 
Participants used SoftChalk 
software to create their 
own “RLOs.” Because of the 
popularity of this session, Lisa 
and Donna have scheduled 
a repeat session in June, 
2005, at GateWay Community 
College.

Summary
Clearly, more work is needed 
to help faculty discover and 
implement the best use of 
these technologies within 
their courses. We are seeing 
that Ocotillo is working 
toward a new definition of 
“learning space.” Continued 
workshops and seminars 
offered across the district 
and online provide learning 
opportunities for district 

faculty and staff as they move 
into these new spaces. Attendance and 
participation was a bit slow to start 
back in September, but recent events 
have been extremely promising. A 
critical nucleus of progressive faculty 
is surfacing. These innovative faculty 
lead the way for the next generation of 
teaching and learning. 

In March, 2005, we presented at the 
League for Innovation conference on 
“Maricopa’s Ocotillo Evolves Again: 

18 Years of Faculty Led 
Instructional Technology 
Initiatives” (http://zircon.
mcli.dist.maricopa.ed/
ocotillo/wiki?Innovations05)—
there is a lot of history 
there. And after 30 years 
in education, we are still 
looking forward to seeing 
where this journey leads.

▲ John Arle, Phoenix College and 
Alan Levine, MCLI

http://www.mcli.dist.
maricopa.edu/ocotillo

highlight was the panel 
discussion with five Maricopa 
students experienced in 
electronic portfolio activity. 
In addition, we had a very 
active showcase of faculty 
and student portfolios. If 
you missed the event, do not 
worry—the presentations, 
handouts, an audio recording 
of the student panel and 
more are all available at 
http://www.mcli.dist.
maricopa.edu/dd/eport05/.

As a follow-up to the 
dialogue day, the ePortfolio 
Action group scheduled a 
“Build Your Own ePortfolio 
Workshop” on April 15, 2005, 
at three locations for your 
convenience. Participants 
used the Maricopa ePortfolio 
tool and by the time they 
left they had a start on their 
own ePortfolio and the skills to continue 
developing it. District-wide, we have 
seen encouraging growth of interest at 
Phoenix College, Paradise Valley, South 
Mountain, and Chandler-Gilbert.

Learning Objects Action Group
http://zircon.mcli.dist.maricopa.edu/objects/

Our Learning Objects champions Lisa 
Young and Donna Rebadow have been 
very active this semester. From March 
1 through the end of 
April, they have led an 
online Introduction to 
Reusable Learning Objects 
LearnShop that is hosted 
on the District Blackboard 
server. More than 20 
people are participating, 
and additional activities 
include online discussion 
board visits from Scott 
Leslie, educational 
researcher from British 
Columbia as well as 
software developer 
D’Arcy Norman from the 
University of Calgary.

Also, on April 1 we were 
fortunate to have another 
expert from Canada, Brian 
Lamb of the University 
of British Columbia, come to 

Maricopa for a Dialogue Day on “Learning 
Objects, Wikis, and Other Curious 
Things” at Glendale Community College 
(http://www.mcli.dist.maricopa.edu/dd/
objects05/). 

But wait, there’s more! At South 
Mountain on April 2, Lisa led a “Build 
Your Own Learning Object Learnshop.” 
This session was scheduled on a Saturday 
to meet the needs of adjunct faculty and 
was pre-approved for 4.5 clock hours 
toward Faculty Professional Growth 

Participants at the February 2005 ePortfolio Dialogue Day 
interact with Maricopa faculty who are engaged in ePortfolio activities.

Learning Objects, Wikis, and Other Curious Things Dialogue Day 
with Brian Lamb (standing), University of British Columbia (April 1, 2005)



Page 28

mcli Forum • Spring 2005

r. Ann Brandt-Williams, 
Psychology
Glendale Community College
My selection as a Maricopa 

Institute for Learning Fellow has given me 
the time to research and share ideas with 
other colleagues about the scholarship of 
teaching and learning. I specifically chose 
to research course/classroom assessment. 
After twenty-three years teaching in 
higher education, I have finally come to 
appreciate the concept of assessment. 
Perhaps this theory is difficult for some 
faculty to understand because the word 
“assessment” has a variety of meanings 
depending upon the context. Astin et 
al. define "assessment is not an end 
in itself but a vehicle for educational 
improvement.”* As educators we made 
the assumption that if students “passed 
the test” they learned the material 
and, therefore, we were successful 
“teachers.” A researcher would respond 
"how do you know, what proof do you 
have that your students learned the 
concepts covered during your course or 
made educational improvement?"

This year I had the opportunity to read 
a multitude of books and articles on 
the topic of course assessment, many 
within the framework of the scholarship 
of teaching and learning. By having 
the time to conduct my own research 
with students and colleagues, I have 
discovered at least a partial answer to 
the question, “How do you know students 
are learning?” That is a difficult question 
to answer; however, I find when teachers 
are encouraged and willing to experiment 
with a specific methodology, they 
discover where some of the problems in 
student learning exist. 

My involvement with course assessment 
was initiated by a site visit from the 
Higher Learning Commission. Comments 
in their final report referred to the lack 
of “documentation” of the results of 
student learning. Since the spring of 2005, 
I have been involved in regular meetings 
with the Vice President of Academic 
Affairs, Department Chairs, and Discipline 
Assessment Coordinators to develop 

Scholarship of Teaching and Learning (SoTL)

2004 Fellows Engage in the Scholarship of 
Teaching and Learning (SoTL)

D a template so that documentation of 
student learning outcomes in every course 
would occur. I assisted several colleagues 
who discovered that this process is not 
as cumbersome as it seems. In fact, 
disciplines that require certification 
examinations prior to graduation, or getting 
hired, are committed to documentation of 
student learning outcomes. 

Overall, I am grateful to have had the 
opportunity to spend time researching 
current theories on teaching and 
learning. I find myself asking for more 
feedback from my students. I value 
their opinions in how they best learn the 
concepts and terms required of them. 
From my readings, I am learning how 
to evaluate the concepts that are most 
important, to recognize that I can’t 
teach the entire book, and it is not about 
cramming the textbook into their heads. 

Future projects include adding to the 
current Glendale Community College 
assessment web page and presenting at 
two conferences in April and June.

* Astin, A.W., Banta, T.W., Cross, K.P., El-Khawas, E., 
Ewell, P.T., Hutchings, P., Marchese, T.J., McClenney, 
K.M., Mentkowski, M., Miller, M.A., Moran, E.T., & 
Wright, B.D. (2005). 9 principles of good practice 
for assessing student learning. [On-line]. American 
Association for Higher Education. Available: http://
www.aahe.org/assessment/principl.htm

Dr. Brian Dille, Political Science
Mesa Community College 
In my MIL project, I am looking at the 
impact of community-based research 
(CBR) on student learning. The existing 
literature focuses solely on the utility of 
CBR to the faculty member as a source 
of data for publications, and to the 
community as source for solutions to 
community problems. My contribution to 
the literature is to examine the impact 
of CBR on students, to determine its 
pedagogical value. The MIL program has 
been very useful in this effort. I would 
have used CBR without the MIL program, 
but the fellowship has given me the time 
to research CBR and ground my practice 
in the literature. The CBR curriculum I 
now use is different in important ways 
to the CBR curriculum I used when I was 

making things up as I went. I also will 
be able to add to the literature with the 
student-centered data I am gathering.

Aside from the content of my MIL 
project, the MIL experience has been 
rewarding and useful in itself. The way 
the MIL program is structured, I gained 
access to books and colleagues I would 
not have otherwise had. I think of MIL as 
an opportunity to gain another subfield in 
my discipline, the scholarship of teaching 
and learning (SoTL). I have treated the 
MIL meetings as a graduate seminar on 
pedagogy, and I have been rewarded by 
that approach. My curriculum has been 
enriched and altered in more areas 
than the narrow CBR focus of my own 
project. One of the most significant 
shifts in my thinking has been on how 
to introduce change into the classroom. 
I am an innovative instructor, seeking 
to continually improve the content and 
character of my courses. Prior to MIL, I 
was unaware of the difference between 
scholarly teaching and SoTL. It is no 
longer sufficient for me to experiment 
with new pedagogies. I now introduce 
things in a way that I can assess their 
impact, and I look to ways to publish my 
findings for colleagues. 

This approach to SoTL has impacted my 
colleagues as well. In discussions with 
colleagues, I now share information 
and insights I have gained from the MIL 
experience. This is affecting my discipline 
on my campus as other faculty who 
have avoided innovation are becoming 
interested in SoTL. My larger discipline 
is also benefiting. Political science has 
long been at the backseat of SoTL, shown 
by the fact that the Journal of Political 
Science and Education just published its 
first volume in 2005. I have an article 
that has gone through the peer review 
process and will be published in Volume 1 
number 2 in early summer 2005. This new 
journal will be an important avenue to 
advance SoTL within my discipline.

My college is also benefiting from the 
enhanced focus on SoTL that the MIL 
fellow alumni are beginning to bring. 
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The fellows meet together 
to discuss programs 
and initiatives, such as 
the Results Outcome 
Committee’s (ROC) call 
for papers using the 
results of our campus-
wide annual assessment 
in curriculum change, the 
introduction of scholarship 
as a requirement in the 
RFP, and our Vice President 
of Academic Affairs' effort 
to making recognition of 
scholarship a priority at 
Mesa Community College.

The ultimate benefactor of 
my MIL experience will be 
students. MIL has already 
improved my teaching 
and my understanding 
of pedagogical methods. As my current 
and future students use CBR and enjoy 
the other changes to my curriculum, the 
effects of my MIL fellowship will be felt 
for years.

Dr. Craig Jacobsen, English
Mesa Community College
In mythology, the chimera is a beast 
with a lion’s foreparts and head, a goat’s 
hindquarters and head, and a snake for 
a tail. A chimera class simultaneously 
enrolls traditional face-to-face students, 
online students, and students taking the 
class through a combination of traditional 
and online modes of instruction. Unlike 
most hybrid models, however, the chimera 
format doesn’t try to blend the three 
modes into a unified whole. Instead it 
allows all three (traditional, online, and 
hybrid) to coexist within one class. This 
format’s purpose is to expand student 
access by eliminating the barriers of time 
and place traditional (and most hybrid) 
classes create, while providing students 
the opportunity for face-to-face contact.

A chimera course has a scheduled 
classroom time, as a traditional class 
would. It also has all course materials 
available on a website, as an online 
class would. Student attendance forms 
a continuum. Some students will attend 
all classroom sessions. At the other 
extreme are students who will do all of 
the course work online, never physically 
attending the classroom sessions. Many 
students will be in between, attending 
when possible, when they want additional 

assistance, or when they desire contact 
with their classmates or instructor. 
Students must attend to the class, but 
they are not required to attend classroom 
sessions. So long as they complete the 
required assignments and activities, 
and can demonstrate their ability to 
meet the course’s outcomes, their 
classroom attendance is their decision. 
Online discussion boards and group work 
maintain class cohesion. 

Students can benefit most from the 
chimera format. In a traditional class, 
changes in circumstances (work schedule, 
family, or personal crisis) can make it 
impossible for a student to successfully 
complete a course. A chimera class allows 
that student simply to move to online 
delivery. Conversely, online students 
sometimes discover that they want or 
need classroom instruction. In a chimera 
class students have that option available. 
A chimera format eliminates some of the 
pressures that cause students to withdraw 
from courses.

Students may also benefit from a side-
effect of the format. Because chimera 
courses eliminate time and place 
barriers, they draw enrollment from pools 
of students which otherwise might not 
overlap. For example, offering a course 
on campus in the morning excludes many 
evening and online students. Offering 
that course in the evenings excludes 
many morning and online students. A 
chimera course allows more of those 
students to enroll, increasing course 
offerings by allowing departments to 

schedule chimera versions 
of courses for which low 
enrollment might otherwise 
cause cancellation.

There are drawbacks to the 
chimera format. For the 
instructor, a chimera course 
can be very demanding, 
as it requires the creation 
and maintenance of a 
full online course and the 
preparation and classroom 
time of a traditional 
course. And unlike most 
hybrid configurations, the 
chimera format won’t free 
up any classroom space. 
Because of these issues, 
the decision to offer a 
chimera course should be 
carefully thought out.

Study of the chimera format’s 
implications, pedagogically and 
institutionally, is just beginning. Currently 
the research is focused upon determining 
the format’s effectiveness in retaining 
students, which would seem to be its 
primary advantage over traditional, 
online, and hybrid modes. Assessment 
is also being done to help formulate 
guidelines and principles for the 
construction of effective approaches to 
this mode of instructional delivery.

Nancy Johnson, Medical Radiography
Gateway Community College
Last fall, a class I taught was having 
difficulty in learning the content at 
the application and evaluation level. 
As a result I was inspired to write a 
research proposal designed to develop 
activities and assess their effectiveness 
in a medical imaging class and lab. I 
wanted to try to improve the students’ 
ability to think critically and transfer 
these abilities to improve the students' 
clinical experience. I had attended 
many different seminars on the 
different pedagogies that might help 
the students accomplish this task; 
however, the time to develop products 
was always limited. Three different 
lab experiences were developed 
specifically to assist the students 
in using the content that was being 
taught in the classroom. Participating 
in the different activities required the 
student to apply the content, evaluate 
the situation and image, and develop a 

MIL2004 Fellows: (back row, l-r) Brian Dille, Ann Brandt-Williams, Roselyn Turner, and 
Craig Jacobsen; (sitting, l-r) Nancy Johnson and Nora Amavisca Reyes



Page 30

mcli Forum • Spring 2005 http://www.mcli.dist.maricopa.edu/forum/

plan to make modifications as needed. 
Preliminary results indicate the class 
that participated in these activities was 
successful in completing the course. I 
am still collecting data to determine the 
success of this project.

This experience has provided time to 
reflect on my own style of teaching and to 
network with others. The MIL experience 
has been positive and helped to make me 
aware of the whole process—plan lessons, 
learn content, expose the students to the 
content using many different experiences, 
assess the learning, and evaluate 
the process of learning for students. 
Networking with the other fellows 
provides an opportunity to share and study 
different aspects of the learning process. 
During the discussions we have shared 
experiences and ideas on methods which 
may influence student learning in different 
situations. The discussions have enhanced 
my perspective and understanding of the 
learning process. Having increased my 
awareness of student learning has resulted 
in my restructuring other classes also to a 
more active learning environment. 

SoTL is important for those faculty who 
wish to truly increase their level of 
scholarship and is more than just being 
a good scholar. I believe it incorporates 
evaluation of learning which is more than 
a test but true assessment of what has 
been learned. The assessment process 
is as important as the teaching process. 
Another component of SoTL includes 
sharing your learning and experience 
with others. Having participated in this 
formal experience has provided a positive 
experience, and I will share what I have 
learned with others. I plan to share my 
research with fellow part-time faculty 
in the medical imaging program who 
will be instructing similar imaging labs 
as well as with others in the health care 
educational environment. I believe this 
is why the SoTL movement is important; 
we need to take the time to share with 
others what we are doing and why it 
works. This movement has the potential 
to expand how we teach when shared.

Dr. Nora Reyes, Education
Mesa Community College
My MIL project has focused on how social 
structures and interactions within college 
classrooms and service learning sites 
impact students’ ability to apply content 
knowledge within authentic contexts. By 
analyzing data collected from focus group 
interviews, participant journals, and 
participant observation, I hope to: 

• identify situated learning strategies 
used within education courses and 
programs that enable students to 
make connections between theory 
and practice,  

• develop/refine organizational 
socialization structures within 
courses and programs to promote 
content application through optimal 
situated learning opportunities, and  

• promote the use of situated learning 
strategies that enable students to 
apply content knowledge within 
authentic contexts.  

This experience has provided me 
with numerous professional growth 
opportunities that have enabled me to 
more positively contribute to my work 
within my college and discipline and with 
my colleagues and students.
 
I found one of the most valuable aspects 
of my involvement with MIL to be the 
opportunities for collegial collaboration 
and dialogue. Our MIL retreats and 
meetings provided a forum through which 
we could discuss our ongoing work. Much 
of my professional growth stemmed 
from these collaborative dialogues 
with colleagues across the Maricopa 
Community Colleges with whom I would 
otherwise not have had the opportunity 
to interact at this level. As we shared 
challenges encountered, brainstormed 
ideas for further exploration, and 
celebrated our successes, we established 
a network of support that will 
undoubtedly continue beyond our year as 
MIL fellows. 
 
One component of my research involved 
my participation in Crossroads Online 
Institute (COI). COI provided a forum 
through which I could engage in online 
discussions and activities with another 
group of community college and university 
instructors across the country who were 
also engaging in the scholarship of teaching 
and learning. Through an online discussion 
board and poster tool, we dialogued about 
our interpretations of various scholarly 
articles related to teaching and learning 
and provided feedback on our independent 
research projects. This component of my 
research project provided me with yet 
another source of support for deepening 
my reflections on my research and gave me 
many ideas to share with my MIL fellows 
regarding how we might incorporate some 
of the COI program features into our MIL 
program to further enrich the experience 
for future MIL fellows.
 

On a more micro and personal level, 
my participation in MIL has enriched 
my daily professional life as I interact 
with students and colleagues at my 
own college. I am constantly referring 
to and applying new information and 
understandings I have gained through 
my MIL work. My research project is 
helping to validate much of the work 
our Education Team at Mesa Community 
College is doing, while also identifying 
areas that can be refined through 
further development. This opportunity 
to dedicate precious time to engaging in 
the scholarship of teaching and learning 
within a structured program has provided 
a strong foundation for this life-long SoTL 
process that has already and will continue 
to help me better serve my students, my 
college, my discipline, and my world.

Dr. Roselyn Turner, Communication
Estrella Mountain Community College
The initial inspiration for my MIL project 
came from reading Destructive Emotions: 
How Can we Overcome Them? A Scientific 
Dialogue with the Dalai Lama, narrated 
by Daniel Goleman. This extraordinary 
collaboration between Buddhist 
scholars and Western psychologists, 
neuroscientists, and philosophers in 
part explored how a life of service 
positively and productively impacts the 
brain and emotional health. It stirred 
in me a curiosity to study more about 
neuroscience and emotional intelligence 
as it relates to Service Learning, and 
educational practices, in general.
 
The MIL fellowship first provided me 
myriad resources, including over a dozen 
books on brain theory and Emotional 
Intelligence, and then the gift of time 
to read, analyze, and synthesize the 
knowledge. I was then better able to 
discern the more scientific literature from 
which to design my classroom study, that 
would eventually impact my pedagogical 
practices. This is one of the strengths of 
this particular research fellowship—the 
inherent practical application of findings 
for the purpose of improving instruction to 
enhance student learning.
 
Another strength of the MIL fellowship 
is its commitment to the tenets of the 
scholarship of teaching and learning 
(SoTL), one of which is the responsibility 
of each of the fellows to share/publish 
our findings in a public arena. I have 
already had the privilege of discussing 
the positive impact of Service Learning 
on Emotional Intelligence with the 
MIL fellows, my campus colleagues, 
and educators across the nation when 

Scholarship of Teaching and Learning (SoTL) (cont'd)
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I attended and presented (and will 
continue to do so) at workshops and 
conferences. As the conclusion of my 
project nears, I look forward to producing 
a practical document on teacher 
behaviors that promote Emotional 
Intelligence in the classroom, as well as 
a scholarly article that documents the 
research project.
 
As with any educational opportunity, 
the more one invests, the more rewards 
will be realized. It has been a privilege 
to uphold the ethics of, and take 
full advantage of the intent of this 
fellowship; I experienced tremendous 
academic, professional, and personal 
growth that will dynamically fuel my love 
of pragmatic teaching and learning way 
beyond this fellowship year.

▲ MIL 2004 Fellows
 
Beyond MIL Fellowships: "MIL2" 
Since many former MIL fellows expressed 
a desire to extend their MIL experience 
because they loved the sense of 
community and the discussions about 
the scholarship of teaching and learning 
(SoTL), “MIL2” was born. With some 
administrative support, about fourteen 
former fellows have been meeting once 
a month to not only discuss articles on 
the SoTL, but also collaborate on two 
research projects. 

The research project developed by one 
of the learning communities is to assess 
the impact of SoTL and the effectiveness 
of the MIL program. This group is 
interviewing all former MIL Fellows 
about what they learned from their SoTL 
research projects, how their projects 
have impacted their views on teaching 
and learning, and how they are getting 
others to be involved in SoTL at the 

Announcing the 
2005 MIL Fellows

DR. HOLLY MCKINZIE BEENE

Human Communication
Glendale Community College

DR. ANN EWING

Psychology
Mesa Community College

ROBERTA GRAY

Reading/ESL
Estrella Mountain Community College

DR. CAROL JENKINS

Sociology
Glendale Community College

DR. JOSEPH ORTIZ

Communication
Scottsdale Community College

ROCHELLE RODRIGO

English
Mesa Community College

local, district, and/or national 
levels. Once the interviews are 
completed, the group will do a 
qualitative analysis and write a 
report about the themes that 
emerged from the interviews. 
The preliminary results suggest 
that the effects of MIL are 
tremendous. Previous members 
have been inspired to become 
deeply involved in institutional 
projects to improve teaching 
and learning, and have become 
enthusiastic proponents of 
facilitating teaching and learning 
in a wide variety of venues.

The other research project developed by 
a second learning community is to find 
out, by using empirical methodologies, 
exactly who the students of Maricopa are. 
After reading a large number of articles 
describing the attitudes and behaviors 
of the current cohort of students, this 
group decided to find out from students 
exactly who they think they are. The goal 
of this study is to find out how students 
believe themselves to be, as opposed to 
how instructors describe them to be. This 
community will then explore whether 
students self-descriptions can predict 
students' effective learning styles and 
their classroom performance. Again, in 
the spirit of SoTL, the goal is to obtain 
valid empirical measures of student 
attitudes and the relation of these 
attitudes to student learning outcomes.

These projects are just the beginning 
of what can be accomplished by the 
MIL2 (MIL3, MIL4...) learning community. 
As the process of sharing and learning 
continue, the MIL2 group is expected to 
expand, grow, and change. Its primary 
focus, however, will be the same: to study 

teaching and learning through cycles 
of constant improvement in order to 
improve what we know about teaching 
and learning. The ultimate goal is to keep 
the fire of enthusiasm alive and well for 
all faculty who have discovered the value 
of the SoTL process.
▲ William Farrar, Ph.D., Estrella Mountain Community 
College and Dean Stover, GateWay Community College

http://www.mcli.dist.maricpa.edu/mil

Former MIL Fellows, Vanessa Perkins (Mesa) and 
Madeleine Chowdhury (Mesa) participate in the 

Learning Community called MIL2.

Former MIL Fellows, Pushpa Ramakrishna (Chandler-Gilbert), Dean Stover (GateWay), 
and Cindy Ortega (Phoenix) participate in the Learning Community called MIL2.
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May 2005
9-12 Finals Week
13 Graduation
16-20 Bringing Digital Storytelling to the 

Classroom, Scottsdale Community 
College, Room TBA, 8:00 AM-5:00 PM

17 Ocotillo Retreat, South Mountain 
Community College, 8:30 AM-3:30 PM

23 The Maricopa Writing Project 
Learnshop, Chandler-Gilbert Community 
College, Room TBA, 8:30 AM-12:30 PM 
(Classes run through June 16)

30 HOLIDAY: Memorial Day

July
4 HOLIDAY: Independence Day

August
15-19 Week of Accountability
20 Semester begins

September
2 Online Learning Group, Location TBA, 

1:30-3:30 PM
5 HOLIDAY: Labor Day
16 Ocotillo Kickoff: Textbooks and 

Technology Day, Mesa Community 
College, Navajo Room, 8:00 AM-4:00 PM

16 Ocotillo Kickoff: Learning Space Design 
Day, Estrella Mountain Community 
College, Center for Teaching and 
Learning, 8:00 AM-4:00 PM

21 Honors Forum presents: Ray Suarez, 
The Old Subdivision? American Life 
and American Culture in the First 
Suburban Century, Phoenix College, 
Bulpitt Auditorium, 7:00-8:00 PM

22 Engaging Students in Active Learning 
Learnshop, District Office, Room 311, 
3:30-6:15 PM

29 Engaging Students in Active Learning 
Learnshop, District Office, Room 311, 
3:30-6:15 PM

30 The Three Rs: Reading, Writing, and 
Resource Development Dialogue Day, 
Location/Time TBA

October
6 Engaging Students in Active Learning 

Learnshop, District Office, Room 311, 
3:30-6:15 PM

7 Reading Dialogue Day, Rio Salado College, 
Conference Center, 11:30 AM -4:00 PM

7 Online Learning Group, Location TBA, 
1:30-3:30 PM

19 Honors Forum presents: Bill Goodykoontz, 
Birth, School, Work, Death: Television 
as Ubiquitous Popular Culture, Phoenix 
College, Bulpitt Auditorium, 7:00-8:00 PM

20 Engaging Students in Active Learning 
Learnshop, District Office, Room 311, 
3:30-6:15 PM

November
3 Engaging Students in Active Learning 

Learnshop, District Office, Room 311, 
3:30-6:15 PM

4 Online Learning Group, Location TBA, 
1:30-3:30 PM

11 HOLIDAY: Veteran's Day
16 Honors Forum presents: Camille Cooper, 

Discover the Truth About "Beauty" 
in Popular Culture, Phoenix College, 
Bulpitt Auditorium, 7:00-8:00 PM

17 Engaging Students in Active Learning 
Learnshop, District Office, Room 311, 
3:30-6:15 PM

24-25 HOLIDAY: Thanksgiving Break

December
1 Engaging Students in Active Learning 

Learnshop, District Office, Room 311, 
3:30-6:15 PM

2 Online Learning Group, Location TBA, 
1:30-3:30 PM

12-15 Finals Week
16 Graduation
19-31 HOLIDAY: Winter Break (Faculty)
24-31 HOLIDAY: Winter Break (Staff)

Dialogue Days Location/Time TBA
Asian and Pacific Islander Association
Assessment
Disruptive Students
Student Engagement
Diversity
Fine Arts
International and Intercultural Education
Scholarship of Teaching and Learning

http://www.mcli.dist.maricopa.edu/calendar

2005 UPCOMING EXTERNAL 
CONFERENCES AND EVENTS

May
19-22 Wakonse AZ Institute, Camp 

Tontozona, Arizona
29-1 NISOD Conference, Austin, Texas

June
11-14 Learning College Summit 2005, 

Oak Brook, Illinois
15-18 New Media Center’s Summer 

Conference, Honolulu, Hawaii
22-25 Teaching for a Change Conference, 

Westminster, Colorado
25-29 National Institute for New Faculty 

Developers, Indanapolis, Indiana

July
4-8 International Conference 

on Thinking, Melbourne, Australia

October
23-26 League CIT 2005 Conference, 

Dallas, Texas
27-30 POD Conference, Milwaukee, 

Wisconsin

November
9-12 NCSPOD Conference, Montreal, 

Quebec, Canada
17-20 The 25th Annual Lilly Conference 

on College Teaching, Oxford, Ohio

ASU-CLTE Summer Institute
http://clte.asu.edu/workshop/

schedule.htm#summer
Classes will be held May 16-August 5

The MCLI will pay for residential 
faculty and adjunct faculty who are 

teaching in the summer to attend the 
ASU-CLTE Summer Institute classes. 

Or, residential faculty pay for the courses 
and apply for Faculty Professional 
Growth Academic Advancement. 

For more information, contact 
the MCLI, (480) 731-8300.


